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Introduction 



This guide is dedicated to helping school administrators and 
teachers in the Grand Blanc Community School district un- 
derstand the reasons /rationale for beginning an elementary 
foreign language program, the types of programs that exist, 
the specifics of our district's model, our philosophy, outcomes 
and objectives, our scope and sequence, as well as the means 
of evaluation and assessment and the role each can play in 
ensuring the success of this innovative program. 

While this guide is intended to be a reference when questions 
arise about the program and immediate answers are neces- 
sary, it is also our hope that it will be a time saver for those 
involved in the program. In particular, the section "Materials 
for Distribution" includes a letter explaining the program, a 
brochure, and list of benefits all of which can be copied and 
sent either to parents or any other concerned parties. 

Questions not answered in this handbook or general sugges- 
tions for improvement should be directed to either the build- 
ing administrator or the K-12 Foreign Language Coordinator. 
A form has been provided on the last page of this guide for 
your convenience. 



Laura Lemke 
Foreign Language Coordinator 
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Rationale/Benefits 

Over the jears, parents, educators, researchers, early childhood specialists, and others have 
endorsed the concept that the best time to introduce foreign languages is when the child is young, 
before the language and speech patterns are fixed. 

Besides capitalizing on the child's physical and psychological abilities other reasons for imple- 
menting an elementary foreign language program include: 

TEST SCORES 

♦ Students' test scores in other areas will improve. Research indicates that regardless 
of race, sex or academic level, students in foreign language classes out-perform those 
who were not taking foreign language. (Louisiana Study, 1986.) 

♦ Research results (Swain 17; 18; 19) show that students in early immersion programs 
perform as well as their English educated peers or often out-perform them on tests of 
achievement in English. 

♦ In a recent study by Holobow et al, 1987 showed that working class students did just 
as well as middle class students even though their English skills were not as good. 

♦ Provides insights into the human mind and language itself. (New York State Syllabus 
for Foreign Language, 1987.) 

♦ Develops the skills and habits essential to the learning process, creative inquiry and 
critical thinking. (New York State Syllabus, 1987.) 

♦ A Wisconsin study done by Grittner in 1985 reports that foreign language students 
attain greater academic achievement in other areas of study, including reading, social 
studies and mathematics. 

♦ Developing clearer understanding of the English language and greater sensitivity to 
- structure, vocabulary and syntax. (Wisconsin study by Grittner, 1985.) 

♦ Earning higher SAT and ACT scores, especially in verbal areas (EDDY, P.A., 1981.) 

♦ Improving knowledge of geography. (Grittner, 1985.) 

♦ The concern is almost always when implementing an elementary foreign language 
program that the basic skills will suffer or be "lost" for foreign language instruction. 
In a study done by Donoghue in 1968 the evidence was consistent: there v/as no 
sacrifice of basic skills when time was given to learning a new language. 

♦ In "Tangible Benefits of the Study of Latin: A Review of Research" (Masciantonio, 
1977) it showed that instruction in the elementary grades had been shown to result in 
significant and dramatic gains in standardized test performance in basic skill areas. 
Gains were also reported for students of French and Spanish. 
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♦ Parents in Chicago, Cincinnati and Milwaukee are choosing schools with elementary 
/ foreign language programs because of the outstanding record of children in those 
' schools on tests of English basic skill (Estelle, 1985; MET, 1982:, Anderson, 1982.) 

♦ A Louisiana study (Rafferty, 1986) showed that third, fourth, and fifth graders 
studying French for 30 minutes per day achieved significantly higher scores on the 
1985 basic skills language arts tests than did non-participants. In addition, by fifth 
grade the math scores of language students were also higher than those of non- 
language students. 

♦ Foreign language study has been shown to enhance listening skills and memory. 
(Ratte, 1968.) 

♦ Elementary foreign language students have been reported to have greater skills in 
divergent thinking and figural creativity than did those who were monolingual 
(Landry, 1973.) 

♦ Every area of the curriculum can be reinforced or enriched in the foreign language 
classroom and subject content can be taught through the second language. (FLES 
Newsletter, National Network for Early Language Learning, Winter, 1987-88.) 

♦ (Eric Digest) One study found that students who had taken a foreign language in high 
school had a significantly higher grade point average in all high school subjects as well 
as in freshman English courses in college. 

♦ Data from the admission testing program of the college board show a definite positive 
correlation between scholastic aptitude test (SAT) scores and the study of foreign 
languages. 

♦ Louisiana study also has finding which supports the notion that beginning as early as 
the third grade, second language study facilitates the acquisition of English language 
skills. 

♦ Louisiana study found that although foreign language students at all grade levels 
showed higher scores than non-foreign language students on language arts, the 
advantage was more than doubled for foreign language students in the fifth grade. 

♦ Louisiana study has stated that by the end of the fifth grade, foreign language 
students were out-performing their non-foreign language peers in math skills as well 
as in English skills. / 

♦ Children who have studied a foreign language in elementary school achieve expected 
gains and even higher scores on standardized tests in reading, language arts and 
mathematics than those who have not. (Lipton; Masciantonio; Rafferty; McCaig) 
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SELF-ESTEEM 

Student self-esteem will increase. (Study by Mandel showed that the self-concept of 
students was significantly higher for language pupils than non-language pupils.) 

Fosters a sense of humanity and friendship. (New York State Syllabus for Foreign 
Language, 1987.) 

Evidence from a California study (Masciantonio, 1977) shows language students to 
have a significantly higher self-concept than do non-language students. 

Leads students to discover and examine their own personal values and civic responsi- 
bilities. (New York State Syllabus, 1987.) 

Children studying a foreign language have an improved self-concept and a sense of 
achievement in school (see Genesee: Holobow et al; Masciantonio.) 

DROP-OUT RATE 

Attaining greater academic achievement in other areas of study, including reading, 
social studies and mathematics. (Grittner, 1985.) 

Second language learning in the elementary school, especially in its beginning stages, 
is less dependent on previous verbal learning than are most other elements of the 
curriculum. This factor allows some students to succeed who have otherwise experi- 
enced repeated failure in school. 

(Swain, 1984) Immersion education is effective for children with low IQ's or with 
language learning disabilities. 

WORT X> O F DIFFERENCE 

Increases students' adaptability to different environments and modes of acting and 
thinking. (New York State Syllabus, 1987.) 

Furnishes the key to thinking patterns, cultures and social institutions of other 
peoples. (New York State Syllabus, 1987.) 

Prepares students for a world in which nations and peoples are increasingly interde- 
pendent. (New York State Syllabus, 1987.) 

Helps students to increase their sensitivity to and understanding of the language, 
values, customs, and traditions of others. (New York State Syllabus, 1987.) 

Sensing a greater awareness and deeper understanding of other cultures and develop- 
ing a more positive interaction with persons from other nations. (Grittner, 1985.) 
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WORLD OF DIFFERENCE (Continued) 



♦ Developing a global attitude (Grittner, 1985.) 

♦ Children who have studied a foreign language develop a sense of cultural pluralism 
(openness to and appreciation of other cultures.) (See Carpenter, and Torney; Hancock 
and Lipton, et al; Lambert and Tucker; Lambert and Klineberg: Broward County, 
Florida Schools) 

ADDITIONAL BENEFITS 

♦ Foreign language is an additional asset to many careers and to professional advance- 
ment. (New York State Syllabus, 1987.) 

♦ Facilitates the learning of additional foreign languages. 

♦ Elementary school students can pick up languages much quicker than high school 
students. (Rhodes, N.C, 1981.) 

♦ Elementary students are not as inhibited and their pronunciation and proficiency are 
better. Young students have a greater aptitude for learning foreign language. (Rhodes, 
N.C. 1981.) 

♦ The results of the Louisiana study suggest that foreign language study aids, not 
hinders, the acquisition of English language art skills. Students who are performing 
poorly in reading and language arts should be encouraged, not discouraged, from 
participating in foreign language study. 

♦ (Krashen & Terrell, 1983) say that the language is best taught when it is being used 
to transmit messages, not when it is explicitly taught for conscious learning. In 
content-based instruction, content areas from the core curriculum are integrated and 
reinforced in the second language class. 

♦ Content-based instruction provides a solution to the problem of taking time away from 
the Core Curriculum. Since "specials" are usually added on to the Core Curriculum, 
the elementary school teacher often feels intruded upon when yet another specialist 
comes into the room. With content-based instruction, however, the language teacher 
works in partnership with the classroom teacher, enhancing the adding of a multicultural 
dimension to the curriculum. (National Network For Early Language Learning - 
Winter, 1987-88.) 

♦ Children have the ability to learn and excel in the pronunciation of a foreign language. 
(See Dulay and Krashen; Fatham; Krashen; Krashen & Long, et al; Krashen & Terrell.) 

♦ Children who have studied a foreign language show greater cognitive development in 
such areas as mental flexibility, creativity, divergent thinking, and higher order 
thinking skills. (See Foster and Reeves; Landry; Rafferty) 

♦ Some earlier studies indicated that elementary school foreign language study had a 
V favorable effect on foreign language study'later on in high school and college. (See 

Brega and Newell; Carroll; Dunkel and Pillet; Somerville; Vocolo.) 
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♦ Elementary foreign language serves as an intellectual challenge for children. 

♦ Pronunciation is learned more easily in the early years. 

♦ A longer sequence of language learning ensures greater proficiency at high school and 
college levels. 

♦ Elementary foreign language improves students' command of English through cross- 
over derivations and contrasts. 

♦ Elementary foreign language is consistent with the educational trends of the times to 
offer students more basic subjects. 

♦ Elementary foreign language promotes closer ties with members of the community, 
particularly if the language is being taught is spoken by members of the community. 

♦ Elementary foreign language creates interest in other languages and the people wh _) 
speak them. 

♦ Elementary foreign language helps to create more interest in school work in general. 

♦ Elementary foreign language helps in the development of a firm foundation in 
understanding and speaking the foreign language at an optimum time for achieving 
success in these skills. 

♦ Elementary foreign language helps in the expansion of children's horizons. 

♦ Elementary foreign language delivers language learning in thematic and situational 
packages and has proficiency as its long-range goal. 

♦ Elementary foreign language helps students understand the contributions of different 
cultures to this country and to the world. 

♦ ' Children enjoy learning a foreign language. 

♦ Children are curious about strange sounds and secret codes. 

♦ Children are curious about different customs in other countries. 

♦ Children are excellent mimics and are less self-conscious about reproducing the 
authentic pronunciation than are adolescents or adults. 

♦ Children do not generally object to repetition and drill, particularly if used in the 
context of games and activities. 

♦ Children, because of their ability to imitate so well, are capable of developing good 
habits of listening and correct pronunciation. 
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♦ Children, by starting second language study early, are facilitated in the development 
of an intelligent understanding of lar.guage concepts, which will help in learning 
additions languages. 

♦ Children enjoy correlating the study of a foreign language with other areas of the school 
curriculum. 

♦ Children begin to master the sound system of the foreign language and develop a 
feeling of "at-homeness" with the language. 

♦ Children's foreign language exposure helps them to develop an openness to other 
people and other ways of HL-, while helping them understand the English is one 
language among many others of the world. 
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Definitions/Program Models 



( 

FLES 



Definitions At A Glance 



FLES is the overall term for all types of foreign language instructions in the elementary and 
middle schools. It encompasses the four major program models listed below: 

* Se quential FLES 

Sequential FLES is an introduction to one foreign language for two or more years, with a 
systematic and sequential development of language skills (listening, speaking, reading and 
writing) and culture within the parameters of themes, topics, or content areas. Good fluency 
is expected if classes are scheduled five times a week (30 minutes per day) for four or more 
years. (Approximately 49% of all elementary foreign language programs are in this category.) 

FLEX 

FLEX is an introduction to one or more foreign languages, with few language skills expected. 
Very little fluency is expected with a once or twice a week program that emphasizes cultural 
awareness. (Approximately 49% of all elementary foreign language programs are in this 
category.) 

Immersion 

Immersion is the use of the foreign language throughout all or part of the school day by 
teachers and students for teaching the various subjects of the elementary school curriculum. 
Fluency in the foreign language is expected after four or more years in this program. 
(Approximately 2 percent of all elementary foreign language programs are in this category.) 

* The Content-Based Approach 

This is one of the newer approaches to FLES, based upon the success of various immersion 
programs. With tHe content-based approach, a unit of social studies, for example, is taught 
entirely or partially in the foreign language, making certain that all the necessary vocabulary 
and expressions are understood by the children. Through this approach, the youngsters learn 
new concepts in subject matter, as well as foreign language components in all four skills. 



* NOTE: There are all kinds of variations within each of the three models regarding goals, 
expectations, schedules, and student performance outcomes. Grand Blanc's model 
combines aspects of the Sequential FLES, Immersion and Content-Based ap- 
proaches. 
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The Grand Blanc Model 
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Program Specifics 



Who* 



All first graders in the Grand Blanc Community Schools in the 1992-1993 school year. Second 
grade in the 1993-94 school year, with the pilot of third grade also in 1993-1994. 



What? 



Spanish instruction taught by an elementary certified, Spanish speaking teacher with the regular 
classroom teacher present and serving as a role model. 



Where f 



Every elementary in the district. 



When? 



Thirty minutes per day, five days a week. 




See section entitled: Rationale /Benefits. 
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Philosophy and Goals 



PHILOSOPHY/ GOALS 



Philosophy 



Language is our connection to our community and to the world. Through language, we 
identify the world around us, express our concerns and dreams, and share our experiences and 
ideas. 

The ability to communicate in a second language increases the opportunities to interact with 
other people and understand other cultures. As the world becomes increasingly interdepen- 
dent, teachers, administrators and parents must prepare youth to meet the challenges of the 
21st Century. It is important for every person to acquire the skills for communication with 
others and for cross-cultural understanding. 

Acquiring and learning to speak other languages will not only enhance career opportunities, 
but will help students deal effectively with our changing world. Putting language and culture 
into a meaningful perspective will also help develop skills essential to the learning process, 
creative inquiry and critical thinking. 

In light of these benefits, the study of a second language should be an integral part of every 
students' educational experience. All students deserve the opportunity to study a second 
language in order to prepare themselves for an informed and productive role in tomorrow's 
world community. 



Goals^ 



The overall goal of Grand Blanc'. 3 Elementary Foreign Language Program is to provide each 
student with an extended foreign language experience including, but not limited to, the study 
of the culture of those countries in which the target language is spoken. 

Research indicates that foreign language study promotes logical, critical and creative 
thinking skills, fosters the ability to better understand and respect others' perspectives, 
beliefs, needs and values, facilitates student flexibility and adaptability in coping with 
abstract concepts, and correlates positively with higher standardized test scores. 

It is our goal that such an extended foreign language experience not only provide our students 
with the above mentioned benefits, but also aid the district in its attempts to: 

1. Reduce the drop-out rate 

2. Increase students' self-esteem 

As a result of this program, we also expect student to gain: 

1. Functional proficiency in the second language; children will be able to communicate 
in the second language on topics appropriate to their age level. 

2. Mastery of subject — content materials of the district curriculum. 



Intended Outcom 




Grand Blanc Community Schools 



Foreign Language Outcomes 



Grades 1,2^3 
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OBJECTIVES 

Student Outcomes 

1. Student will have improved listening skills. 

2. Student will develop a more positive interaction with people. 

3 . Student will have a greater sensitivity to and understanding of the values, customs and 
traditions of others. 

4. Student will have greater divergent and critical thinking skills. 

5. Students will have a greater adaptability to different environments and modes of 
thinking. 

6. Student will have a greater appreciation/understanding of social institutional and 
thinking patterns of other cultures. 

7. Student will have a greater sense of humanity. 

8. Student will have improved know 1 edge of geography. 

9. Student will understand by listening and produce in oral form memorized and learned 
utterances and sequences. 

10. Student will be able to listen, comprehend and respond in complete sentences in the 
target language. 

At the earliest levels of the elementary foreign language study, students will be provided with 
opportunities to reinforce the current curriculum and develop listening and speaking skills. 
Students will learn to: 

1. Understand and use basic greetings. 

2. " Understand and orally recite cultural songs, rhymes and sayings, 

3. Using memorized material, ask permission, express confusion or lack of understand- 
ing, make excuses. 

4. Respond to visual clues dealing with colors, shapes, health, weather, time, family 
members, body parts, clothing and animals. 

5. Recite sequence (example: numbers, days, months, seasons, ABC's.) 

6. Answer information questions about familiar topics. 

7. Using memorized material, ask permission, express confusion or lack of understand- 
ing, make excuses. 
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Grand Blanc Flementary Schools 
Foreign Language Department Outcomes 



Students will be capable of communicating in the two language skills: listening and speaking 
and will have exposure to reading and writing. The student will also have exposure to global 
awareness, cultural sensitivity, and understand that they are members of an interdependent 
world. 

A Listening Skills 

At the elementary school level students will: 
1. Understand and respond to: 

(in target language) 

a) words 

b) phrases 

c) sentences 

B. Speaking Skills 

1. Students will repeat and use: 

(in target language) 

a) words 

b) phrases 

c) sentences 

C. Reading Skills 

1. Students will listen to stories in the target language. 

D. Writing Skills 

1. Students will be exposed to writing skills but mastery learning of these skills is 
not expected at this level. 

E. Writing Skills /State Level 

L 
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Behavioral Objectives for First Grade 

C At the first grade level students will be able to do the following: 

1. The student will be able to use the numbers 1-10 in counting and mathematical 
computations. (Addition/subtraction problems - give child 3 of each type. Must get 1 
each to pass objectives.) 

2 . The students will be able to demonstrate knowledge of eight different colors by sorting, 
coloring and following directions. Color 8 of 11 colors correctly by filling in circle with 
color teacher says. 

3. The student will be able to compare and contrast four out of 6 different shapes. 

4. The student will be able to correctly identify three weather statements. Use calendar 
example of weather. Put on a test. ID by circling. 

5. The student will be able to correctly ask and respond to the question, ,r Whatis today?' 1 
in the target language. 

6. The students will be able to demonstrate knowledge of 5 body parts in the target 
language using one or more of the following measurement devices (see next page). 
Given a blank person child colors in parts per color teacher instructs. 

7. The student will be able to correctly pronounce and use in context five general 
expressions. 

8. The student will demonstrate the ability to follow five different verbal directions. 

9. The student will be able to correctly identify five different animals in the target 
language using one or more of the following measurement devices (see next page). 

10. The student will be able to correctly identify five different fruits/vegetables in the 
target language using one or more of the following measurement devices (see next 
page). 

11. The student will be able to correctly say and use three sentences incorporating 
vocabulary from any unit. 

12. The student will be able to demonstrate knowledge of three cultural distinctions. 
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Totals: 

Accomplished 





































































* = See Behavioral Objectives for full Description. 



METHODS OF FRTN G QUECQMES 



ERIC 



Advertisement 
Art gallery 
Bank 

Biography 
Blueprint 
Board game 
Book cover 
Bulletin board 
Card game 
Celebrity cards 
Charcoal sketch 
Chart 

Choral reading 

Cinquain 

Collage 

Collection with illustration 

Collection with narrative 

Comic Strip/Cartoon 

Crossword puzzle 

Costume 

Dance 

Debate 

Demonstration 

Detailed illustration 

Diary 

Diagram 

Diorama 

Display 

Drama (comedy, tragedy, melodrama, etc. 

Dramatic monologue 

Dramatic set design 

Editorial (letter, cartoon, etc.) 

Essay 

Etching 

Experiment record 

Fable. 

Fact file 

Fairy tale 

Family tree 

Filmstrip 

FIRST Sheet (a list of) 

Glossary 

Graph 

Graphic design 
Greeting card 
Guest speaker 
Haiku 

Illustrated story 

Interview (real or make believe) 

Invention 

Invent a game 

Journal 

Labeled diagram 
Large scale drawing 
Letter 

Letter to the editor 
Limerick 
Line drawing 
Magazine article 
Map 



Map with legend 

Mobile 

Model 

Mural 

New solutions 

News report 

Newspaper article 

Oral report 

Package for a product 

Painting 

Pamphlet 

Pantomime 

Paper weight 

Pattern with instructions 

Photo essay 

Photographs 

Picture dictionary 

Picture story for children 

Poem 

Poster 

Pottery 

Puppet 

Puppet show 

Radio show 

Relief map 

Rubbing 

Sand-casting 

Science fiction story 

Scrapbook 

Sculpture (soap, metal, clay, wire, junk, etc.) 
Short story 
Silk screening 
Skit 

Slide/tape presentation 
Small scale drawing 
Song 

Songs (collection) 
Stencil 
Stitchery 
Survey 

Taped recording 
Test (written/oral) 
Textbook 
Time capsule 
Time line 

Transparency (for an overhead projector) 

Travelogue 

TV documentary 

TV newscast 

Video game 

Video production 

Vocabulary list 

Written report 
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BEHAVIORAL OBJECTIVES 
FOR SECOND GRADE 



At the second grade level students will be able to do the following with 70% accuracy in the 
target language as measured by one or more of the approved evaluation devices: 

(L,S) 1. The student will be able to ID the numbers 1 - 100 in counting and 
mathematical computations. Calculate 3 addition, 3 subtraction problems 
correctly out of 12 problems total. 

(L,S) 2. The student will be able to identify and use basic adjectives (color, shape, 
location, size ) to describe 5 items (example: classroom objects/clothing, etc.) 

(L,S) 3. The student will be able to describe 5 characteristics of the day (example: 
date, weather, events, seasons. 

(L,S) 4. The student will be able to use 5 general expressions (example: greetings, 
leave taking, introductions, personal data such as phone, address, etc., and 
manners.) 

(L,S) 5. The student will be able to sequence with a beginning, middle and end 
(example: follow instructions, complete a task and describe a story/events, 
time.) Colors, 1st, 2nd, 3rd:, next, then, last. Que paso primero? 

(L,S) 6. The student will be able to classify 10 items into 2 or 3 categories (example: 
animals, clothing, foods, events, transportation, scientific/seasonal/cultural 
items, shelter.) 

(L) 7. The student will be able to listen, comprehend, and carry out 3 consecutive 

simple commands. 

8. The student will be able to demonstrate knowledge of 5 cultural distinctions 
(examples: dress, food, holidays, location, family, sports/leisure, greetings.) 



L = Listening 
S = Speaking 
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Totals: 

Accomplished 
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Roles and Expectations 



Roles/Expectations 



Administration 

The administrations role is key to the success of any type of foreign language program. Building 
and district administrators are encouraged to provide support for the elementary foreign 
language program by: 

1. Presenting a positive attitude toward the foreign language learning. 

2. Learning a few greetings and daily expressions and using them. 

3. Providing praise and publicity. 

4. Answering questions and complaints. 

5. Assisting with the staffing and scheduling. 

6. Observing and evaluating the program/ teachers and encouraging intervisitation of all 
teachers. 

7. Assisting in plans for the curriculum. 

8. Providing classroom space and/ or facilities. 

9. Providing funds for instructional materials. 

10. Assisting the Foreign Language Coordinator. 
Regular Classroom Teacher 

The classroom teacher is encouraged to provide support for the foreign language instruction in 
the following ways: 

1. Present a positive attitude toward the foreign language learning. Be a good role model 

2. Watch for topics or activities during the language lesson that can be used in follow-up 
activities. 

3. Encourage students to explore the language and culture in greater depth. 

4. Plans for ways to correlate the foreign language and culture with other subjects in the 
elementary school curriculum. Communicate these plans to the foreign language teacher. 

5. Have students look for foreign words that have become a part of the English language (i.e., 
sombrero, cafe.) 



Roles &c Expectations (Continued) 

6. Assist in the discipline of students. 

7. Assist in the evaluation of the students. 

8. Report class activities to parents, the principal, and other teachers. 

9. Allow students time to decipher the foreign language without stepping in to act as a 
translator. 

10. Direct any problems and/or questions to the Foreign Language Coordinator or the 
Building Administrator. 

For eign Language Teacher 

The foreign language teacher is expected to: 

1. Enlist the aid of the regular classroom teacher, particular with regard to lesson planning 
and discipline. 

2. Know the elementary school curriculum well enough to be able to teach all content areas 
in the target language. 

3. Have knowledge of the target language /culture and how to teach it. 

4. Have knowledge of appropriate children's literature in the target language and an 
awareness and appreciation of children's literature in English. 

5. Have an ability to work effectively with children and with the regular classroom teachers. 

6. Involve parents in the foreign language program. 

7/ Have knowledge of the rationale for teaching foreign language at the elementary level and 
the ability to communicate this to others. 

8. Know the philosophy, goals, outcomes and objectives of the elementary foreign language 
program. 

9. Plans for ways to correlate the foreign language and culture with other subjects in the 
elementary school curriculum. Communicate these plans to the foreign language teachers. 

10. Direct all questions /concerns to the Foreign Language Coordinator and/or the Building 
Administrator. 
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Elementary 
Foreign 
Language 




Grand Blanc Community Schools 
Foreign Language Department 
Schedule 

1992 - 1993 



Revised 9/25/92 



Elementary 


School 


Language 


Time 


Regular 
Classroom 
Teacher 


Foreign 
Language 
Teacher 


Room 

# 


Grade 

T ^ 1 

Level 


Brendel 


Spanish 


9:30 - 10:00 


Gregory 


Ashmore 


103 


1st 


Brendel 


Spanish 


10:05 - 10:35 


Johnson 


Ashmore 


104 


1st 


Brendel 


Spanish 


10:40 - 11:10 


Laws 


Ashmore 


102 


1st 


Brendel 


Spanish 


11:15 - 11:45 


Beckley 


Ashmore 


105 


1st 


Indian Hill 


Spanish 


2:15 - 2:45 


Ellis 


Lance 


107A 


1st 


Indian Hill 


Spanish 


2:45 - 3:15 


Landis 


Lance 


110 


1st 


McGrath 


Spanish 


9:30 - 10:00 


Slaga 


Kelley 


119 


1st 


McGrath 


Spanish 


10:55 - 11:25 


Putnam 


Kelley 


120 


lst/2nd 


McGrath 


Spanish 


12:30 - 1:00 


Stanbury 


Kelley 


103 


1st 


McGrath 


Spanish 


1:05- 1:35 


Bresnahan 


Kelley 


121 


1st 


McGrath 


Spanish 


1:40 - 2:10 


Parsons 


Kelley 


102 


1st 


Myers 


Spanish 


1:00- 1:30 


Rice 


Ashmore 


112 


lst/2nd 


Myers 


Spanish 


1:35 - 2:05 


Chapman 


Ashmore 


116 


1st 


Myers 


Spanish 


2:10 - 2:40 


Bennett 


Ashmore 


114 


1st 


Myers 


Spanish 


2:45 - 3:15 


Ambrose 


Ashmore 


119 


1st 


Reid 


Spanish 


9:15 - 9:45 


Colton 


Lance 


208 


2nd 


Reid 


Spanish 


9:45 - 10:15 


Matheny 


Lance 


208 


2nd 


Reid 


Spanish 


10:15 - 10:45 


Rowe 


Lance 


208 


1st 


Reid 


Spanish 


10:45 - 11:15 


DeBoer 


Lance 


208 


1st 


Reid 


Spanish 


11:15 - 11:45 


Stanford 


Lance 


208 


1st 


Reid 


Spanish 


1:00 - 1:30 


O'Connor 


Lance 


208 


2nd 
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Middle School 


School 


Language 


Time 


Regular 
Classroom 
Teacher 


Foreign 
Language 
Teacher 


Room 

# 


Grade 

T 1 

Level 


Middle 


French 


8:12 - 8:57 


Hankinson 


Hankinson 


625 


6th 


Middle 


French 


9:01 - 9:46 


Hankinson 


Hankinson 


625 


8th 


Middle 


French 


1:06 - 1:51 


Hankinson 


Hankinson 


625 


7th 


Middle 


French 


1:55 - 2:40 


Hankinson 


Hankinson 


625 


8th 


Middle 


French 


10:39 - 11:24 


Lemke 


Lemke 


623 


8th 


Middle 


French 


11:28 - 12:13 


Lemke 


Lemke 


623 


6th 


Middle 


French 


8:12 -8:57 


Urbytes 


Urbytes 


623 


7th 


Middle 


French 


9:01 - 9:46 


Urbytes 


Urbytes 


623 


7th 


Middle 


French 


9:50 - 10:35 


Urbytes 


Urbytes 


623 


7th 


Middle 


French 


10:35 - 12:13 


Urbytes 


Urbytes 


623 


7th 


Middle 


French 


12:17 - 1:02 


Urbytes 


Urbytes 


623 


7th 


Middle 


French 


1:06 - 1:51 


Urbytes 


Urbytes 


623 


7th 


Middle 


Spanish 


9:01 - 9:46 


Hill 


Hill 


616 


7th 


Middle 


Spanish 


9:50 - 10:35 


Hill 


Hill 


616 


7th 


Middle 


Spanish 


10:39 - 11:24 


Hill 


Hill 


616 


7th 


Middle 


Spanish 


12:17 - 1:02 


Hill 


Hill 


616 


6th 


Middle 


Spanish 


1:06 - 151 


Hill 


Hill 


616 


6th 


Middle 


Spanish 


155 - 2:40 


Hill 


Hill 


616 


7th 


Middle 


Spanish 


9:01 - 9:46 


Hoppa 


Hoppa 


627 


8th 


.Middle 


Spanish 


950 - 10:35 


Hoppa 


Hoppa 


627 


7th 


Middle 


Spanish 


10:39-11:24 


Hoppa 


Hoppa 


627 


8th 


Middle 


Spanish 


11:28 - 12:32 


Hoppa 


Hoppa 


627 


8th 


Middle 


Spanish 


1:06 - 151 


Hoppa 


Hoppa 


627 


7th 


Middle 


Spanish 


1:55-2:40 


Hoppa 


Hoppa 


627 


8th 


Middle 


Spanish 


8:12 - 8:57 


. Kelly 


Kelly 


627 


7th 
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High School 


School 


Language 


Time 


Regular 
Classroom 
Teacher 


Foreign 
Laneuaee 
Teacher 


Room 

# 


Grade 
Level 


High 


French 


7:15 - 8:12 


Barnes 


Barnes 


142 


in 


High 


French 


8:17 -9:17 


Barnes 


Barnes 


142 


IV 


High 


French 


9:22 - 10:19 


Barnes 


Barnes 


142 


I 


High 


French 


10:24 - 11:53 


Barnes 


Barnes 


142 


I 


High 


French 


11:58 - 12:55 


Barnes 


Barnes 


142 


IV/V 


High 


French 


7:15 - 8:12 


Larpenter 


Larpenter 


114 


II 


High 


French 


9:22 - 10:19 


Larpenter 


Larpenter 


114 


II 


■ High 


French 


10:24 - 11:53 


Larpenter 


Larpenter 


114 


II 


High 


French 


11:58 - 12:55 


Larpenter 


Larpenter 


114 


II 


High 


French 


l.UU - 1.0/ 


T a t*non f or 
LdrpcIUcL 


LdiCU L/KZl LICL 


114 


III 


High 


French 


"7.1 C S'l 0 

/.Id - o.iz 


LemK.e 


T Dm Wo 

Lcl i 1 r\.C 




I 


High 


German 




£1 aliisi lib VJ 11 


1 1C11 LInIX IjUI I 


131 


II, III, 
IV 


High 


Spanish 


7:15 - 8:12 


Anderson 


Anderson 


141 


III 


High 


Spanish 


9:22 - 10:19 


Anderson 


Anderson 


141 


IV 


High 


Spanish 


10:24 - 11:53 


Anderson 


Anderson 


141 


IV, V 


High 


Spanish 


11:58 - 12:55 


Anderson 


Anderson 


141 


III 


High 


Spanish 


1:00 - 1:57 


Anderson 


Anderson 


141 


III 


High 


Spanish 


7:15 - 8:12 


Jackson 


Jackson 


120 


II 


High 


Spanish 


9:22 - 10:19 


Jackson 


Jackson 


120 


II 


High 


Spanish 


10:24 - 1153 


Jackson 


Jackson 


120' 


II 


High 


Spanish 


11:58 - 1255 


Jackson 


Jackson 


120 


n 


High 


Spanish 


1:00 - 157 


Jackson 


Jackson 


120 


11 


High 


Spanish 


7:15 - 8:12 


Lecea 


Lecea 


300 


1 


High 


Spanish 


8:17 - 9:17 


Lecea 


Lecea 


300 


1 


High 


Spanish 


10:24 - 1153 


Lecea 


Lecea 


300 


1 


High 


Spanish 


8:17 - 9:17 


Ryan 


Ryan 


132 


n 


High 


Spanish 


9:22 - 10:19 


Ryan 


Ryan 


132 


1 


High 


Spanish 


10:24 - 11:53 


Ryan 


Ryan 


132 


in 


High 


Spanish 


11:58 - 1255 


Ryan 


Ryan 


132 


1 


High 


Spanish 


1:00 - 157 


Ryan 


Ryan 


132 


1 
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Timeline for Action Plans 



1990- 1991 

Spring 1990 

♦ Survey Elementary Parents, RE: Foreign Language Elementary Program 

♦ Survey High School Students, RE: Interest in Culture/Conversation Class 

Fall. 1990 

♦ Hire a Foreign Language Coordinator (1 hour) 
Spring, 1991 

♦ Hire Teacher for Pilot Program by April 30, 1991 
Summer. 1991 

♦ Curriculum Writing for Pilot Program 

♦ Curriculum Writing for Level 3 Culture/Conversation Course 

1991- 1992 
Fall. 1991 

♦ Pilot Program in Place in one building at the first grade level. 

♦ High School Conversation/Culture Class - Level 3 put into place 

Winter. 1992 

♦ Develop Evaluation Instrument for Pilot 
Spring. 1992 

♦ Submit curriculum study for 2nd grade Pilot 

♦ Introduce Phase I to Community 

♦ Send Flyers to Kindergarten Parents 

♦ Hire 2.5 Staff by April 30, 1992 to teach Phase I in Fall 

Summer. 1992 

♦ Revise Pilot 1st grade in one building 

♦ Develop 2nd grade Pilot 
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1992-1993 



Fall. 1992 

♦ Phase I in Place at all elementary schools 

♦ High School Culture/Conversation Class in Place at Level 4 

♦ 2nd grade Pilot program in place 

Spring. 1993 

♦ Evaluation of Phase I 

♦ 5th Level - High School Conversation/ Culture class curriculum study, rewrite objectives, 
seek approval 

♦ Hire teacher for Next Year (2.0 and increase .5 position to full-time) 
Summer. 1993 

♦ Revise 2nd grade Pilot program 

♦ Develop 3rd grade Pilot program 

1993 - 1994 

Fall. 1993 

♦ 1st grade, 30 minute program in place at all schools 

♦ 2nd grade, 30 minute program introduced at all schools 

♦ 3rd grade, Pilot of 30 minute program in 1 school 

♦ High School - Culture /Conversation class, Level 3 in place 

♦ High School - Culture/Conversation class, Level 4 in place 

♦ High School - Culture/Conversation class, Level 5 introduced 

♦ Non-Traditional Foreign Language class introduced 

Spring. 1994 

♦ Submit curriculum study for 4th grade pilot program 

♦ Hire staff (2.5) 

Summer, 1994 

♦ Revise 3rd grade pilot 

♦ Develop 4th grade pilot 
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1994 - 1995 



^ Fall, 1994 



♦ 1st grade, 30 minute program in place in all schools 

♦ 2nd grade, 30 minute program in place in all schools 

♦ 3rd grade. 30 minute program in place in all schools 

♦ 4th grade, Pilot 30 minute program introduced 

♦ High School Culture/Conversation classes, Levels 3-5 in place 

♦ Non-Traditional Foreign Language class up to 2 sections 

Summer, 1995 

♦ Revise 4th grade Pilot program 

♦ Develop 5th grade Pilot program 
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POSSIBLE TOTAL MINUTES PER WEEK: 1925 



Grade 1: Time Allocation (Revised 10/89) 

Allocated Time (1760 Minutes Per Week) 
Unallocated Time (165 Minutes Per Week) 

1 . Language Arts : 800 Minutes Per Week 

a) Reading 

b) Spelling 

c) Handwriting 

d) Creative Writing 

e) Listening/Communication Skills /Sharing 

f) English/Language 

g) Literature 

h) Library (Instruction/Check out/Free Reading) 

2. Mathematics : 225 Minutes Per Week 

3. Social Studies /Science /Health : 150 Minutes Per Week 

4. Music/Physical Education : 150 Minutes Per Week 

5. Lunch /Recess : 225 Minutes Per Week 

6. Routine Procedures : 120 Minutes Per Week 

a) Restroom/ Drinks 

b) Lunch Count/ Attendance 

c) Pledge 

d) Preparing to Leave 

7. All". 90 -Minutes Per Week 



POSSIBLE TOTAL MINUTES PER WEEK: 1925 



Grade 2: Time Allocation (Revised 10/89) 

Allocated Time (1760 Minutes Per Week) 
Unallocated Time (165 Minutes Per Week) 

1. Language Arts : 800 Minutes Per Week (2 hrs. 40 min. daily) 

a) Reading 

b) Spelling 

c) Handwriting 

d) Creative Writing 

e) Listening/Communication Skills 

f) English/Language 

g) Literature 

h) Sharing 

i) Library (Instruction/Check out/Free Reading) 

2. Mathematics : 225 Minutes Per Week 

3. Social Studies /Science /Health : 150 Minutes Per Week 

4. Music/Physical Education : 150 Minutes Per Week 

5. Lunch/Recess : 225 Minutes Per Week 

6. Routine Procedures : 120 Minutes Per Week 

a) Restroom/ Drinks 

b) Lunch Count/ Attendance 

c) Pledge 

d) Preparing to Leave 

7. Art: 90 Minutes Per Week 

8. Media : 30 Minutes Per Week 

a) Computer (To be applied to content areas as needed.) 




SUN MON TUF WKU THU FR! SAT 



Stanford 12 
Rowe 2 
DeBoer 2 


:45 - 1:15 
:10 - 2:40 
:45 - 3: 15 


1 

Calendar/ 
Weather 


2 

Calendar/ 
Weather 


Calendar/ 
Weather 


~4~ 


5 


6 

Review 
calendar/ 
Count by 
1 u s 


7 

Half days: 


8 

Conf erenc 


9 

es; No Span 


10 

ish 


11 


12 


13 

Clothing/ 
Count ll-5< 


14 

Clothing/ 
I Count 11- 
50 


15 

Clothing/ 
Count 11- 
50 


16 

Clothing/ 
Count 11- 
50 


17 

Clothing/ 
Count 11- 
50 


18 


19 


20 

Body parts; 
Commands 


21 

Body parts 
Commands 


22 

/ Body part 
Commands 


23 

a Body part 
Commands 


24 

3 Body part 
Commands 


25 

!/ 


26 


27 

Sports/ 
Plants 


28 

Sports/ 
Plants 


29 

Sports/ 
Plants 


30 

Sports/ 
Plants 
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Lesson Plans 
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Lesson Plans 



< 



What Would Be a Typical Lesson Plan Format? 
(Sequential FLES or FLEX) 



Lesson (goal or goals of the lesson) 



Time (in minutes) 



Warm-up of familiar material 



3-5 



Greetings, health, weather, numbers, classroom objects, etc. 

New material, including culture 

Change of pace (song, TPR, etc.) 

Review of previous material 

Reading and writing activities (depends on the grade) 

Summary and plans for follow-up 



7- 10 
2-3 

8- 10 
8-10 
2-4 



Sample Content-Based Lesson Plan 



The Content-Based Approach 

This is one of the newer approaches to FLES, based upon the success of various immersion 
programs. With the content-based approach, a unit of social studies, for example, is taught 
entirely or partially in the foreign language, making certain that all the necessary vocabulary 
and expressions understood by the children. Through this approach, the youngsters learn 
new concepts in subject matter, aas well as foreign language components in all four skills. 

Sample Content-Based Unit. Grade 4 (approximately 3 weeks) 

1. Directions: north, south, east, west. 

Crossing rivers, oceans, lakes, mountains, plains. 

2. Travel by means of train, car, bus, plane, bicycle, and on foot 

Looking at a map of the United States, Canada, and Mexico, students and teacher could make 
various statements about directins (all in foreign language): 

Here is the United States on the map. 
Here is Canada, to the north of the United States. 
Here is Mexico, to the south of the United States. 
Washington is th ecapital of the United States. 
Mexico City is the capital of Mexico. 

The president of the United States is . 

The president of Mexico is . 
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Students then could dictate an expreince story about a boy and a girl traveling from San 
Franscisco to Mexico city, crossing rivers, lakes, mountains, plains. 

Students in groups, could then describe the trip, using different types of transportation: train, 
car, bus, plane, bicycle, and on foot. They could make scrapbooks for the gorup, showing a 
map, places visited en route, road signs they would pass, etc., depending on the information 
they received while doing research in several Spansih books in class. 

As a culmination, each group could dramatize one aspect of the trip (amusing or historical in 
nature, or demonstrating some of the difficulties encountered, etc.) This would help reinforce 
the social studies concepts as well as the functional use of Spanish. 

The content selected for foreign language in the elementary school depends on the goals of the 
program. But it also depends on the abilities of the youngsters, the resources and materials, 
the teachers, the schedule, and what is a realistic expectation leading to some degree of 
proficiency. 

Content At the Kindergarten - Grade 3 Level 

Content at this early level moves lowly, devotes shorter periods of time to the foreign language 
in FLES and FLEX, and has very short segments of the lesson. Since children's attention span 
is brief at this level, teachers find that they must change actitities every 3 to 4 minutes in a 
20 minute lesson. Activities alternately change from listening and being seated to moving 
around or singing and dancing or role-playing. The content revolves around the children's 
daily activities at school and at home, including pets and animals in the zoo . They like number 
and counting games, and reading readiness activities. By grade three, they can apply some 
of the word-attack skills they have learned in English to reading in the foreign language, but 
they need special instructions when it comes to sound-letter correspondences. The content of 
a lesson in Grade 1 might include: 

* Numbers 1-11; counting with a ball 

* Telling time 

* Using toy clock to tell time 

* ' Movement to illustrate the arms of the clock at various times of the day 
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Unit: Food 



t 



Content Area: Social Studies 
Level: All levels 

Title: Set the Table, Please (Mettez la Table) 

Objective: Students will be able to name and identify various table utensils and under- 
stand how some are used differently in France. 

Activity: Using TPR commands, have students set the table for breakfast or dinner. Ex- 
plain how children in France drink their hot chocolate with milk from large bowl-like cups 
with no handles. Show how the fork is held with the left hand and the knife with the right 
while eating. 



Unit: Food 

Content Area: Mathematics 

Level: All levels 

Title: Charting Preferences 

Objective: The students will be able to identify their preferences, graphically represent it 
on a chart and successfully read the chart to explain the findings. 

Activity: On a large piece of chart paper, the teacher asks students to describe the different 
colors of apples. He/she then records the responses on the chart. For example; red, green, 
yellow. The students are then asked to write their name on a paper that is shaped like an 
apple. The student colors the apple the appropriate color and places it on the chart. When 
the class has finished recording their preferences, the teacher asks the class to describe 
their findings. 

Variation: This activity may be done with various objects or foods. Also, the students 
could turn it into a poll where they go around the school asking others their preferences 
and individually graph their results. 
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Unit: Food 



Content Area: Mathematics 
Level: All levels 

Title: Bon Marche or The Price is Right 

Objective: The student will be able to estimate prices of assorted foods. 

Activity: Various foods are displayed with hidden price tags. Three students play at a 
time and estimate the price in francs for a given item. The closest estimate receives 15 
points for their team. 



Unit: Food 

Content Area: Health 

Level: All levels 

Title: Four Basic Food Groups 

Objective: Students will demonstrate an understanding of which foods are categorized 
into each of the four basic food groups. 

Materials: Food Group Signs 

Food Pictures from National Dairy Council 
Masking Tape 
Food Category Chart 

Activity: The four food groups are introduced by placing pictures in each category to give 
students the idea of what each category is. Also students repeat the words for each cat- 
egory. They will hear the words over and over again. Students are asked to categorize a 
picture according to the food group it is a part of. At this point, the teacher is not inter- 
ested in student acquisition of the food words, only for vocabulary of the four food 
groups. Students will gradually learn the words for the food during the course of the unit. 
The concept to be taught at this point is only understanding of the food groups and what 
they consist of. During this activity, the concept of nutrition and eating foods from each 
group for a well balanced diet will be covered as well. 
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Unit: Food 



Content Area: Health 

(' 

Level: Intermediate 

Title: Breakfast, Lunch and Dinner 

Objective: The students will use the skills of grouping by attributes, categorization and 
graphical representation through use of food group pictures. 

Materials: Food Group Signs 

Food Cards from National Diary Council 
Three Meal Signs 

Activity: First, the teacher will review the four basic food groups and have students prac- 
tice placing assorted foods in the appropriate food group category. This is a review and a 
warm up activity. Then the three meals will be introduced with the signs. Clues to mean- 
ing will help students understand what each is. Students are asked to categorize foods 
according to the appropriate meal that it has eaten. During the entire time, the teacher is 
giving meaningful comprehensible input by saying the words for the foods, food groups 
and meals. 



Unit: Food 

Content A.rea: Health 

Level: Intermediate 

Title: Build a Balanced Meal; Part I 

Objective: Students will use their knowledge of the four basic food groups and meals to 
build their own well-balanced meal 

Materials: Paper Plate 

Paper Napkin 

Large Box Tid or Sheet of Cardboard 
Food Pictures from National Diary Council 
Meal Sings 

Activity: Review meals and foods eaten during these meals. Using the food picture cards, 
students will create their own well-balanced meal The teacher chooses which meal, so as 
to check student comprehension of the vocabulary of the various meals. 



ERLC 



91 



68 



Unit: Food 



Content Area: Health 

(" 

Level: All levels 

Title: I Like, I Don't Like 

Objective: Students will use food vocabulary cards to demonstrate their ability to catego- 
rize and group by attributes. 

Materials: I Like, I Don't Like Pictures 
Food Group Signs 
Meal Signs 

Food Pictures from National Diary Council 
Masking Tape 

Activity: After review of previously learned concepts and warm up exercises, students 
will categorize foods by whether they like/dislike the given food. Students will see that 
the same foods can be grouped several different ways according to their attributes. 



Unit: Food 

Content Area: Health 

Level: Intermediate 

Title: Build a Balanced Meal; Part II 

Objective: Students will apply their knowledge of the four basic food groups to create a 
well-balanced meal for breakfast, lunch or dinner as selected by the teacher. 

Materials: Plastic Food Replicas 
Paper Plate on Box Lid 

Activity: The various plastic foods will be introduced and discussed as to their attributes 
and which meal they might be eaten for. Then, students will be asked to come to the front 
of the class and given a particular meal, create a well-balanced meal using the plastic food. 
This activity is similar to the lesson on Building a Balanced MeaL except the children are 
able to use life-like food. 
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Unit: Food 



Content Area: Health 
Level: Intermediate 

Title: Create Your Own Food Group Chart 

Objective: Students will use their knowledge of the four different food groups and foods 
which make up each group to categorize pictures of foods on their own. 

Materials: Glue or Rubber Cement 

Large Manilla Drawing Paper 

Crayons, Scissors, and Assorted Magazines 

Activity: This is a cooperative learning exercise. Students are broken into four groups of 
5-6 members. Each group is given a specific food group. The task is for the members of 
the group to find pictures of foods in the magazines which fail into their category. The 
pictures are cut out and pasted onto their paper like a collage. When the time is up or the 
group has completed their task, each group paper is mounted on a larger sheet of paper to 
use for a bulletin board. Students can then see their work and the vocabulary will be 
reinforced throughout the school day. 

Variations: Instead of each group choosing a specific food group, each group could do a 
collage or a chart showing each of the four food groups. This might be a task for older 
students or a longer class period. 

Unit: Food 
Content Area: Health 
Level: Intermediate 
Title: Win, Lose or Draw 

Objective: Students will demonstrate their knowledge of the various food vocabulary 
words learned during the unit. 

Materials: 11 by 18 Newsprint or Chart Paper, Felt Marker 
Food Cards from National Dairy Council 

Activity: This activity is done much like its television counterpart. The class is divided 
into teams. A team member is chosen to draw a given food word. The team has 30 sec- 
onds to guess in French what the word is. 100 point are given if they are correct within the 
time frame. If no one on that team guesses in the allotted time, the other team can steal the 
picture for 50 points. The game continues for a given period of time. The team with the 
most points at the ena of the period wins. 



Unit: Food 



Content Area: Health 
Level: Intermediate 
Title: Guess That Food 

Objective: While participating in this activity, students will synthesize all the information 
learned during the unit and use the spoken language to perform the tasks. 

Materials: Food Cards from National Diary Council 
Construction Paper Signs, Yarn 
Food Group Cards, Three Meals Cards 
Color Vocabulary Cards 

Activity: A blank sign is hung over a student's back. The student faces away from the 
class so that they can see the sign. Another child in the class chooses a food and tapes it to 
the sign. The student in front of the class must ask yes or no questions to figure out what 
the food is. For example, a child could ask, "Is it a meat?," "Is it red?," "Is it big?," "Is it 
hot?." etc., until the child guesses. Once the word is guessed, that child picks another to 
play the game. 



Unit: Food 

Content Area: Health, Social Studies 

Level: Intermediate 

Title: Eating the French Way 

Objective: After a discussion and slide presentation on "Les Francais A Table/' the stu- 
dents will demonstrate increased knowledge about various cultural differences concerning 
the topic of food and nutrition. 

Materials: Culture Capsule Worksheet 
Slide Projector, Slides 

Activity: The teacher will lead a discussion of various eating habits of the French includ- 
ing common foods eaten at meals, regional varieties, times of day when meals are eaten 
and choosing foods at the market. These topics will also be discussed during a slide 
presentation of a French family at the table and the city mat <et. Students will be asked to 
identify foods that they have learned and classify them in the appropriate categories. 



The solar system 




The solar system has nine planets. 

They all travel around the sun. 

The sun is made of gas and is very, very, very 
hot! 



BEST COPY AVAILABLE 



Mercury 




Mercury is smaller than the earth. 
Mercury is made of stone. 
Mercury is very hot. 
Mercury has no water. 
Mercury has a black sky. 



A year lasts three months. 

ERIC FG 



Venus 




Venus is smaller than the earth. 

Venus is made of stone. 

Venus is very hot. 

There is always lightning. 

It rains, but the water becomes steam. 

The clouds in the sky are very dark. 
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BEST COPY AVAILABLE 

74 



Earth 




The earth is made of stone. 

The earth has ; 

animals, 
plants, 

water, 
oxygen, 

a"bluesky, 

and an ozone shield. 

jjy£ BEST COPV ftVftll ARl F [' l 8 " 75 



Mars is smaller than the earth. 
Mars is made out of red stone. 
Mars is very cold. 

Mars has water, but it is ice and in the stone. 
Mars has a red sky. 
The astronauts go to Mars in 2020. 
The trip lasts three months. 

BEST COPY AVAILABLE 

P9 7 



Ju piter 




Jupiter is the biggest planet . 



Jupiter is made out of gas. 

There is iightning in the sky. 

Jupiter has many, many clouds. 

The clouds are colorful; red, white, brown, 
blue, and black. 

BEST COPY AVAILABLE 
ll 0 77 



Saturn 




Saturn is bigger than the earth. 

Saturn is made of ice and stone. 

Saturn is cold and very, very windy. 

Saturn has many clouds. 

Saturn has also many rings. 

We can see Saturn without a telescope. 



Uranus a nd Nep tune 




Uranus and Neptune are bigger than the 
earth. 

Uranus and Neptune have many clouds, 
green and blue. 

We don't know what is under the clouds. 



BEST COPY AVAILABLE 
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Pluto 




Pluto is the smallest planet . 
Pluto is made out of stone. 
Pluto is half as big as the earth. 
Pluto is very cold. 

BEST COPY AVAILABLE 

1 J 3 

o 

ERIC 



Evaluation/ Assessment/Report Card 



Evaluation of Lessons 



New Trends in FLES* Instruction 

There is no one best way to teach foreign languages, but there are some new trends in FLES* 
instruction which may be in evidence in the FLES* classroom: 

♦ More "student talk" in the foreign language than "teacher talk" 

♦ No English (or very little) used by the teacher; no English used by the students 

♦ Wide variety in presentations, practice, and all phases of learning 

♦ Abundant use of TPR in all aspects of learning and at all levels 

♦ a variety of instructional materials: audio, print, multimedia, etc. 

♦ Use of "authentic cultural materials" wherever possible 

♦ Procedures for encouraging students and for alleviating anxiety 

♦ Special procedures for challenging gifted students 

♦ Activities for stimulating higher order thinking skills 

♦ Interdisciplinary and content-based approaches 

♦ Implementation of the goal of person-to-person communication 

♦ Small group, paired, individualized, and cooperative learning 

♦ Infusion of global awareness 

♦ Learning through real, concrete objects 

♦ Short segments to accommodate children's short attention span 

♦ Learning in a meaningful context 
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Do You Know a Good FLES* Lesson When You Observe One ? (A Checklist) 

♦ Are students actively participating in the foreign language, individually, in paired groups, 
in small groups, or in whole-class activities? 

♦ Are youngsters given the opportunity to use the foreign language with one another in 
functional situations during the lesson? 

♦ Are the students encouraged to use the foreign language (depending on the goals of the 
program and the grade level of the students) in all four skills of listening, speaking, 
reading, and writing? 

♦ Are the students challenged with activities for promoting higher order thinking skills? 

♦ Are many of the new trends and techniques of FLES* in evidence in the classroom? 

♦ Is there a variety of activities in short segments, using a rapid pace? 

♦ Are there review and reinforcement activities, as well as presentation of new materia] in 
each lesson? Is there evidence of effective planning? 

♦ Does the teacher emphasize communication and cultural activities? 

♦ Are topics integrated with other subjects in the curriculum? 

♦ Is there a variety of instructional and multimedia materials in use by the teacher and the 
students? Are they appropriate, attractive, and appealing to cliildren? 

♦ Does the teacher seem to motivate each lesson and each segment of the lesson? Is the 
teacher energetic and dynamic? 



♦ Is ongoing evaluation in evidence? Does the teacher correct major individual errors in an 
encouraging manner? Is accuracy encouraged? Is the evaluation performance-based 
rather than grammar-based? 

♦ Are cultural topics woven into each lesson? 

♦ Is the textbook adapted and modified to suit the curriculum and the ability of the students? 
Is a variety of materials used? 

♦ Does the teacher have effective classroom routines, so that everyone is on task during the 
entire lesson? Is every minute used? 

♦ Is the homework explained clearly? Is the homework checked and explained during the 
class lesson? 

♦ Is the foreign language used by the teacher at all times? By the students? 

er|c 1 ' f > 



Evaluation of Lessons (Continued) 



♦ Do the students appear to look forward to the next foreign language class? 

♦ Does the teacher assist individual students, both for remediation and for enrichment? 
Are gifted students given challenging assignments? 

♦ Have the students learned something new? 

♦ Does the teacher seem to look forward to the next foreign language class? 

♦ Have you, the administrator/supervisor, learned some expressions in the foreign language 
during this lesson, particularly if you did not know the foreign language? Did you enjoy 
the foreign language learning experience? 
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Evaluation of Activiti es 

' Activities 



Many experienced administrators and supervisors are concerned when they observe FLES* 
teachers, whether they are in Sequential FLES, FLEX, or Immersion, because it is difficult 
to observe and assess without a working command of the foreign language. Although 
observers may not understand every word that is being uttered by the teacher and the 
children, experienced administrators know an effective class session when they see it. Some 
of the general characteristics of an effective class session in a foreign language are similar to 
those in any other subject area: students are engaged and interested in the lesson; students 
actively participate in the lesson by raising their hands and answering questions, performing 
actions in response to TPR commands, role-playing, listening with understanding, working 
in pairs, speaking, reading, writing to name just a few of the activities. 

The classroom environment should be conducive to learning, and there should be effective 
classroom management routines in evidence. The seating arrangement will vary according 
to the activity: whole-class instruction; small-group activities; paired activities; or individual 
work with a computer or some other kind of audiovisual or electronic equipment. The 
instructional materials should be appropriate, culturally authentic, and of interest to the 
children. The most important aspect of the classroom environment has to do with helping 
children feel at ease, comfortable yet challenged, encouraged, and praised; an environment 
where the teacher helps the children learn. 

Additional guidelines for observing FLES* classes include the following: 



1. Words and expressions are taught in context, not in isolation. 

2. There is an emphasis on listening, speaking, and culture, and-depending on the goals 
of the program and the grade level-on reading and writing. 

3. Associations are made between the foreign language and the object, action, or concept, 
rather than with the English equivalent. 

4. There is a wide range of materials of instruction used during the class session including 
audio, visual, manipulative, etc. 

5. The emphasis is on functional communication activities in real-life situations. 

6. Grammatical structures are learned by imitation and repetition. 

7. Each lesson includes a great deal of systematic review > reentry, and reinforcement of 
previously introduced material. 

8. The pace of the lesson is lively and is maintained by timely changes and transitions from 
one activity to the next. 

9. The cultural component is interwoven with the linguistic activities. 

10. The children are encouraged to speak to one another in the foreign language, within the 
constraints of vocabulary and structure. 

It. Although both the children and the teacher recognize that they are engaged in the 
development of foreign language skills and understanding, the teacher capitalizes on 
interest appeal and humor to motivate and enhance learning. 

12. Evaluation is an ongoing and integral part of the teaching and learning process, with 
error correction by teacher and students. 

ERJC 1:8 



13. There are choral, group, and individual repetitions of the foreign language. 

14. The children recite and role-play conversations, songs, and poems. 

15. The children learn about how holidays are celebrated in different cultures. 

16. There is an interdisciplinary approach, characterized by integration of the foreign 
language with the different subjects of the elementary school curriculum such as music, 
art, science, physical education, mathematics and social studies. 

17. There is content-based instruction for reinforcement of concepts in other subjects in the 
curriculum. 
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Evaluation of Program 

Program Evaluation 



The whole point of program evaluation is to see how the program can be improved. After using 
The FLES* Scale for Program Evaluation, members of the FLES* advisory committee can 
take a look at the results and pinpoint several areas that need further development. If a 
program has been in existence only two years, for example, the basic goals and outcomes 
should be clearly visible. If a program has been in operation for over five years, teachers need 
further inservice and opportunities to attend professional meetings and institutes. 

Thus, program evaluation can reveal what is excellent about a program and what needs to be 
addressed, remedied, changed, or modified. 



What are the Characteristics of Effective FLES* Programs? 



1. Are all the children involved in some type of FLES* program? Sequential FLES, FLEX, 
or Immersion? 

2. Are the goals and outcomes clearly spelled out and understood by all? 

3. Has there been ongoing planning and assistance by a broadly based FLES* advisory 
committee? 



Instructional Program 



1. Are all four skills presented in a way consistent with the age, grade level, and abilities 
and interests of the students? 

2. Are cultural components included in class sessions? 

3. Is there variety of presentation? Is an eclectic approach used? 

4. Is there participation of all students? 

5. Is there variety of materials? Are authentic materials used? 

6. Is error correction part of the program and handled appropriately? 

7. Is each lesson carefully planned? 

8. .Is the foreign language used 90 to 99 percent of the time? 

9. Do students get opportunities to use the language with partners or in small groups? Are 
other effective techniques used? 

10. Do the children seem to be interested in the lessons? 

11. Do the children speak the foreign language with some fluency and accuracy? 

12. At the conclusion of a lesson, doe the children know that they have learned something? 

13. At the conclusion of the lesson, do the children indicate that they want to come back to 
the next lesson? 

14. During the lessons, do students appear to understand the FL? 

15. Does the teacher include Total Physical Response or movement? 

16. Are the students able to read and write the foreign language? 

17. Do the students know the places in the world where the foreign language is spoken? 
^ 18. Are resource people from the community and from the consulates invited to class? 

19. Are students from the secondary schools invited to class? Are native speakers from the 
secondary schools invited to class? 
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Instructional Program (Continued) 

20. Are elementary school students invited to participate in districtwide festivals, career 
activities, and other international events? 

21. Is there ascope and sequence, curriculum, or course of study for each year of the program? 
What is the overall philosophy of the program? 

22. Is a variety of media used in the program, including audio, visual, and computer? 

23. Are students free from signs of boredom, fatigue, lack of participation? Do students 
appear to be challenged and able to perform the required tasks? 

24. Does the teacher assist individual students, both for remediation and enrichment? 

25. Are the lessons well paced and interesting? 

26. Do students -understand why they are studying a foreign language? 
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Discipline 

The regular classroom teacher and the foreign language teacher should 
agree on the manner in which classroom discipline is handled. It is 
recommended that the foreign language teacher be responsible for 
discipline during the 30 minutes of foreign language instruction. 
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Parents 

Parents can be very helpful in supporting all types of FLES* programs. In many cases, they 
want to be involved in their child's education, and they can be helpful and supportive in many 
of the following ways: 

♦ Help the child see foreign words in newspapers and magazines or on labels of different 
products. 

♦ Purchase books and records on the child's level, although this is primarily for enrich- 
ment. 

♦ Encourage the child who may feel discouraged or stressed. 

♦ Assist in the preparation of a class project, such as a cookbook. 

♦ Be an advocate for the program. 

♦ Keep in touch with the child's teacher to learn how they can help. 

♦ Assist the teacher by going on trips related to the foreign language work. 

♦ Assist in the preparation of assembly programs. 

♦ Talk to the class about their experiences in the foreign culture. 

♦ Speak to the class in the foreign language. 

♦ Speak to the class about their work in the foreign culture and opportunities for careers 
with foreign language backgrounds. 

♦ Encourage but do not force the child to speak the foreign language at home. 

♦ Make sure that they let the child know they are happy about the child's progress. 

♦ Serve on an advisory board for the school (or a site-based management team.) 

♦ Speak about positive and negative aspects with parents of children who may be 
contemplating entrance into the foreign language program. 
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Questions and Answers 
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Questions and Answers 



ERIC 



Which type of FLES program will Grand Blanc have ? 

It is important to know that no one program model is best for all children and for all school 
districts. Each program model has its merits. Each can be developed to meet local needs and 
each can be implemented successfully. 

In Grand Blanc we have chosen a variation of both the Sequential FLES and the 
Immersion models. Like in the Sequential FLES model, there will be a 
systematic and sequential development of foreign language skills (listening, 
speaking, reading, writing, and culture.) Also, as the definition of Sequential 
FLES suggests, students will have their foreign language thirty ( 30) minutes per 
day, five days per week. From the Immersion model we have chosen to teach 
various subjects of the elementary school curriculum and to use only the foreign 
language during each 30 minute lesson. 

Why was Spanish selected for the elementary ? 

Which language to offer was a difficult and emotional issue. Our research of other elementary 
foreign language programs told us the most effective programs were those in which the 
elementary program and middle/high school programs were articulated. 

Co mm unity interest is one item we took into consideration. A survey of 
kindergarten parents was conducted in April, 1992 asking their language 
preference for their child. 70% respondents chose Spanish, while 20% selected 
French and 6% selected either German, Russian, Japanese and 4% chose no 
language at all. 

Yet another consideration in our decision to offer Spanish was the availability of materials 
and staff. Currently, most foreign language teachers in the state of Michigan are secondary 
certified. Under current certification only those teachers with an additional elementary 
endorsement can teach foreign language at the elementary level. Many elementary teacher 
candidates do not continue their foreign language studies in college because of the rarity of 
elementary foreign language programs. Those that do continue their studies often do so in 
Bilingual Education, (i.e. Spanish) to complete that endorsement. 

Who should study a foreign language-just gifted students ? 

Experience and research have shown that all children can learn some foreign language skills 
if taught with patience and effective pedagogy for this level. "Inclusive education" is a concept 
that has grown increasingly significant during the 1980's. This is an excellent time to shed 
the "elitist" image that foreign languages have. Evidence from the inner-city schools of 
Philadelphia, Milwaukee, and Cincinnati, among others, supports the idea of including 
learners of all level of ability and background in foreign language study. Students with poor 
skills may even have the most to gain from the opportunity to study languages (Masciantonio 
1977.) 

LOO 
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Questions and Answers (Continued) 

Teachers in Chicago (Estelle 1985), New York State (Schnitzler 1986), and in other areas, 
have reported success in teaching foreign languages to learning disabled and to mentally 
handicapped students, especially when they employ an oral, communicative approach. A 
special education teacher in Glyndon, Minnesota verified an observation made by many 
elementary school language teachers when she noted that some of her students were 
achieving school success and satisfaction for the first time in their French classes, and that 
as a result their overall attitude and performance had improved in other school subjects as 
well. 

Will studying a foreign language interfere with children's expected progress in 
basic subjects, such as reading and mathematics ? 

Research studies show that for Sequential FLES and FLEX programs, there is no interference 
with expected gains in such basic subjects as reading and mathematics. In Immersion 
programs, there is a lag in English reading and language arts skills for several years, since 
the study of English is delayed. Studies show that children make up this lag after several 
years of studying English in school Recent studies on a statewide population in Louisiana 
indicate that children not only continue to make progress in the "basics," but also in some 
cases, those studying a foreign language show greater gains than those not studying a foreign 
language. 



A Comparison of IOWA TESTS of Basic Skills Results for LEX* Participants and Nonparticipants 



Grade 3 



Grade 5 





Participants in Languages 
Experience Program 


Nonparticipants 
in Languages 
Experience Program 




Number 


Mean 


Number 


Mean 


~ Ability 


276 


110 


587 


106 


Vocabulary 


279 


4.3 


587 


4.1 


Reading Comprehension 


279 


4.5 


587 


4.1 


_ Language Total 


275 


5.0 


587 


4.6 


~ Ability 


349 


111 


308 


108 


Vocabulary 


347 


6.1 


308 


5.8 


Reading Comprehension 


347 


6.1 


308 


5.8 


Language Total 


348 


6.6 


308 


6.1 



*LEX = FLEX 
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Time Commitment 



The elementary school curriculum is overcrowded with many subjects. How can we add still 
another subject? 



If a community selects an immersion, partial immersion, or content-based program, the required 
content in all or some of the subjects will be covered in the foreign language. In Sequential FLES 
and FLEX the curriculum and content can be developed in such a way that everyday communi- 
cative language is integrated with various components in social studies, mathematics, music,drug 
abuse education, etc., as a reinforcement or enrichment of the regular classroom. 

Another way to deal with the scheduling problem is to plan a content-based curriculum that 
interfaces with the basic curriculum at various points and that is planned in such a way that many 
objectives from the basic curriculum are clearly defined in the second language curriculum. 
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Methodology/Focus 



What is the best way to teach foreign languages in the elementary and middle 
schools ? 

In general, the best approach is to teach pupils how to listen carefully, how to pronounce 
accurately, how to read and write limited amounts of foreign language material, and how to 
role-play by being in "foreign shoes." Thus, it is recommended, that children in FLES* 
programs be taught listening, speaking, reading, writing, and cultural skills appropriate to 
the goals of the program and the grade level and ability of the students. 

Is grammar taught in FLES* programs ? How can children learn the language 
without learning the grammar ? 

Grammar, as such, is not formally taught in FLES* programs. Children are, however, 
exposed to correct forms and usage in the foreign language, and they tend to use the language 
functionally, as they have heard it. That is why a teacher who is highly proficient in the 
foreign language is essential in all types of FLES* programs. Although youngsters cannot 
quote the grammar rules, they learn how to use the language in functional situations. 
Furthermore, if students request specific grammar information, explanations are given in 
accordance with their ability to comprehend. 



Elementary 
School 



FLES* A Long, Articulated Sequence 

Beginning in Elementary School 




Foreign 
Language 
in 
Middle 
School 



\ 

1 / 
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Communication with Parents 



132 

ERIC 



Dear Parent: 



Grand Blanc Community Schools is proud to offer Spanish at the elementary level. This program is a new 
and exciting curriculum piloted in 1991-1992 and introduced into all the first grade level at all buildings 
in the 1992/1993 school year. 

Students enrolled in the grade(s) will receive 30 minutes of instruction per day in the Spanish 

language. The concept is based on the fundamental premise that children learn a second language in the 
same way as they learn their first; that is, in contexts where they are exposed to it in its natural form and 
where they are socially motivated to communicate. 

In the elementary foreign language program, teachers conduct the usual curriculum activities. Spanish 
is used as the medium or language of instruction rather than just the object of instruction. The program 
begins at the first grade level and will expand to include all second grades in 1993/1994; third grade in 
1994/1995, fourth in 1995/1996 and fifth in 1996/1997. 

Teachers use only the target language during those 30 minutes of instruction. They clearly, patiently, and 
repetitively focus on the development of a basic vocabulary in the new language, relying, with the 
youngest age groups, on manipulatives, songs, pictures, and animated stories. From the start, the learning 
of language per se is made incidental to learning how to make and do new and interesting things. The new 
language becomes constant verbal accompaniment rather than the focus. The teacher's main pre- 
occupation then is to cover fully the content subjects expected of any child in a conventional program at 
that level. 

The use of only the target language during those 30 minutes is one of the most effective methods for making 
children bilingual. The gift of bilingualism cannot be measured with simple monetary scales. The 
knowledge of a second language opens cultural doors and career opportunities otherwise completely 
closed to monolingual people. The knowledge of a second language makes learning a third language even 
easier. 

The Grand Blanc Community School .District hopes that you will seriously consider this rich and 
rewarding opportunity for your child. 

Sincerely, 



Laura Lemke 

K - 12 Foreign Language Coordinator 
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September 2, 1992 



Dear Parents: 

May I introduce myself. My name is Carol Ashmore and I will be teaching vour first 
grader Spanish this year. I graduated from the UM-Flint with a 5. S. degree and an 
Endorsement in Bilingual Education. This is my fifth year teaching in Grand Blanc. 
Prior to this assignment I taught fifth grade at Reid Elementary School. Teaching first 
graders Spanish is quite a change for me, but one which brings excitement and 
anticipation. 

It's wonderful to see that the first graders are also excited and looking forward to 
learning Spanish. Today we began our lessons. Your son or daughter might want to 
practice with you! Here's the first greeting we learned: 

Buenos dias (Boo-ay-nahs dee ahs) Good Morning 

Buenos tardes (Boo-ay-nos tar-dase) Good Afternoon 

The children and I will be participating in all sorts of ways to learn Spanish. They will 
be learning songs and chants, playing games to reinforce the vocabulary, and responding 
to commands, questions, and conversation. Above all, it will be fun! 

During class I will speak only Spanish. Most of the children do not know that I can 
speak English. I met one of my students and her mother at the grocery store last night 
and could not really speak to her because I did not want to use English. The little girl 
didn't seem to mind that I didn't say much, but I feit I was rude to her mother. Sorry, 
Mom! I didn't want to blow my cover. 

If you have any questions or concerns, please feel free to call me. My conference times 
are from 8:19-9:30 a.m. at Brendel Elementary School and from 12:00-1:00 p.m. at Myers 
Elementary School. I welcome your input! 

Sincerely, 



Carol Ashmore, Spanish Teacher 
Brendel and Myers Elementary Schools 
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Dear Parents: 

I have had many requests for a list of the vocabulary words we are using in class. 
Attached is your first installment! I will send more home periodically. Thanks for 
your interest and continued support. 

Sincerely, 



Carol Ashmore 
Spanish Teacher 
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Vocabulario diario de espanol 
Daily Spanish Vocabulary 



Levantense (lay vahn tahn say) 

Sientense (see en ten say) 

Toquen (toe kahn) 

Cierren (see are en) 

Suban la mano (soo been la man no) 

Abren (ah bren) 

Vuelvanse (vwel vahn say) 

Parense (pah rahn say) 

Escuchenme (es koo chahn may) 

Silencio (see len see o) 

Dibujen (dee boo hahn) 

Escriban (es kree balm) 

Pasenlos (pah sahn lose) 

Gracias (grah see ahs) 

Mirame (me rah may) 



Stand 
Sit down 
Touch 
Close 

Raise your hand 
Open 

Turn around 
Stop 

Listen to me 
Silence 
Draw 
Write 
Pass them 
Thank you 
Look at me 



\ 
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Vocabulario del espanol 
Spanish Vocabulary 



Buenos dias (bway nose deeas) 
Buenas tardes (bway nas tahr days) 
Buenos noches (bway nose no chase) 
Hola (oh la) 
Adios (ah dee ose) 
Amigo (ah mee go) 

Como te llamas? (coe moe tay yahmas) 
Me llamo (may yah moe) 

Como se llama? (coe moe say yahma) 

Ella se llama (aye yah say yahma) 
El se llama (el say yahma) 



Good Morning 
Good Afternoon 
Good Evening 
Hello 
Goodbye 
Friend 

What is your name 

My name is 

What is his/her 
name? 

Her name is 

His name is 
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Vocabulario del espanol 
Spanish Vocabulary 



los colores (lose koe loe res) the colors 

amarillo (ah ma ree yoe) yellow 

anaranjado (ah nah ran hah doe) orange 

bianco (blahn koe) white 

cafe (kah fay) brown 

morado (moe rah doe) violet 

rojo (roe hoe) red 

rosado (roe sah doe) pinlc 

verde (vare day) green 

azul (ah sool) blue 

negro (nay groe) black 

gris (greece) gray 

De que color es? (Day kay ko lore ess) What color is it? 

El color es . (Ell ko lore ess) The color is 

Quien tiene el . (Kee en tee en ay ell) Who has the 

Yo tengo el . (Yoe ten g° e e U) I have the 
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Canciones en espanol 
Spanish Songs 



Actios Amigos 

Adios amigos 
Adios amigos 
Adios amigos 
Que les vayan bien! 

Buenos Dias 

Buenos dias a ti 
Buenos dias a ti 
Buenos dias amigos 
Buenos dias a ti 

Buenas tardes a ti 
Buenas tardes a ti 
Buenas tardes muchachos 
Buenos tardes a ti 

Buenos noches a ti 
Buenos noches a ti 
Buenos noches amiguitos 
Buenos noches a ti 



Diez Inditos 

Uno, does, tres, inditos 
Cuatro, cinco, seis inditos 
Siete, ocho, nueve inditos 
Diez inditos son 



Que Eres . . .? 

Que eres, que eres, que eres tu? 
Que eres, que eres, que eres tu? 
Que eres, ques eres, que eres tu? 
Yo soy un muchacho (una muchacha) 
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TO: Carol Ashmore, Kathy Kelley & Shelley Lance 

FROM: Laura Lemke, Foreign Language Coordinator 

RE: Fall Open House Materials 

DATE: September 9, 1992 



This memo is to summarize our meeting of September 9, 1992 and to serve as a reminder 
of the decisions we made. To prepare for the fall Open House presentations it was agreed 
upon that each of you will do the following: 

1. Prepare a handout for parents indicating your daily schedule 
and planning time. 

2. Have pictures taken of your students learning Spanish and 
use these pictures in a display you will create. 

3. Have one of the regular classroom teachers videotape you 
teaching Spanish to the students. 

4. Prepare a cart with props /materials you use to help parents /staff 
see the "handson" nature of the program, 

5. Collect student work and create a display for this work, 

6. Provide regular classroom teachers with an informational 
brochure (i.e., blue brochure) and cover letter. Please check 
to see that you have enough brochures. The sample cover ■ 
letter is attached, 

7. Clear ail materials with your building principal, 

8. Print up "Benefits" pages (see pages 2-11 in Handbook). 

9. Obtain helium balloons in all colors and write SPN colors on 
balloons for display. 

Attachment 



cc: K, Baldwin S, Dittman P. Cyphert 

T, Patterson D, Wilbur 
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(SAMPLE COVER LETTER) 



September, 1992 



Dear Parents/Guardians: 

BIENVENIDOS! 

Welcome to our Fall Open House. As you know, your child is currently participating in Grand 
Blanc Community School's newly implemented elementary foreign language program. This 
unique opportunity, which is a direct result of the district's Strategic Planning process, will 
benefit your child in the areas of self-esteem, listening skills, self-control, cultural awareness, 
and improved test scores, not to mention the added benefit of learning a second language. 

Currently there are 435 first graders and 100 second graders in the district who have a 30 minute 
Spanish lesson each day. Since only Spanish is spoken in the classroom many students 
kindheartedly want to "help their Spanish teacher learn English" (not realizing, of course, that 
she already knows it). 

While the children may seem to be filled with "wide-eyed wonder" at first, they will soon be 
understanding and "hable-ing espanol". 

Please take the opportunity this evening to meet your child's Spanish teacher, see what the 
students have been up to, and discuss any questions and/or concerns you may have. 

Adios amigos y hasta luego! 



Senora Lance, Senora Kelley, and Senora Ashmore 
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TO: 



First & Second Grade Teachers 



FROM 



Laura Lemke, Foreign Language Coordinator 



RE: 



Fall Open House 



DATE: 



September 14, 1992 



Fast approaching are the Fall Open Houses that will be taking place in each building 
within the district. Because some of the elementary Open Houses take place on the same 
night for two different buildings we are asking your help in providing information about 
the new elementary foreign language program. 

We are asking that you simply hand out a cover letter and brochure to the parent of each 
child who attends and who is involved in the elementary foreign language program. Both 
the cover letter and brochure will be supplied to you by the elementary foreign language 
teacher assigned to your building. We also ask that you direct parents to the display each 
Spanish teacher is supposed to be setting up for that evening. 

We appreciate your help in this matter and should you have any questions or comments, 
please do not hesitate to contact me at the Middle School. 



cc: C. Ashmsore, K. Kelley, S. Lance 

K. Baldwin, P. Cyphert, D. Wilbur, S. Dittman, T. Patterson 



Open House 92-93 
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Strategic Plan - New Worm 
for Young Minds 




Strategic Planning continues!! Pictured above left to 
right Brenda Barnes, Pat Ambrose, Rena Johnson, Laura 
Parsons, Laura Lemke, and Georgia Ellis, all members 
of the Elementary Foreign Language Steering 
Committee, plan for the proposed elementary foreign 
language program. 
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The past three months com- 
mittee members have been 
busily preparing curriculum 
for the proposed first grade 
elementary foreign language 
program. Representatives from 
the middle and high school 
levels as well as each of the 
district's five elementary 
buildings, have been examin- 
ing the existing curriculum in 
an attempt to identify ways to 
integrate foreign language. 
Local, state, and nationally 
recognized leaders in the field 
of foreign languages have been 
called upon to assist us in this 
endeavor. 

Grand Blanc's proposed 
elementary foreign language 
program is patterned after the 
highly successful programs in 
both Cincinnati, Ohio and 
Ferndale, Michigan. Students 
in these two programs begin 
studying a second language at 
either the kindergarten or first 
grade level thus enabling them 
to become proficient in two 
languages by the time they 
complete high school. 



done/' says Georgia Ellis, com- 
mittee member and first grade 
teacher at Indian Hill. "Kids 
are like sponges at this age. 
They love to mimic sounds and 
are less inhibited in the early 
grades." 

Besides improving proficien- 
cy, research has shown that 
children studying a foreign 
language tend to have higher 
self-esteem, better critical 
thinking skills, increased global 
awareness, and higher standar- 
dized test scores. 

*Tve seen the Cincinnati and 
Ferndale programs in action 
and know our children will 
love it," claims Laura Lemke, 
Coordinator for the program. 
"Combine that with all the 
other added benefits and I'm 
sure parents and teachers will 
be just as excitedl" 
_Jf all goes as planned, the 
elementary foreign language 
program will be piloted this 
coming fall in the first grade 
classroom? at Reid elementary. 
For more information contact 
Laura Lemke at the Middle 
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JOURNAL PHOTO/KIRK 4. CRIRMNS 

Shelly Lance teaches Spanish to second-graders at Reid Elementary School in Grand Blanc. Lance holds up 
items and the children identify them in Spanish. FtfrfV 3ourn*l J "Hvxts. *b<.p+. \5 , 

First- second-graders have no problem 
learning second language, muchas gracias 



By WENDY WENDLAND 

Journal staff writer 

GRAND BLANC TWP. - When a 
room full of first- or second-graders pile 
into Shelley Lance's classroom, a "Hola! 
clase" (hello, class) or "muy bien" (very 
well) doesn't turn a head. 

Instead, Spanish is the norm. The 6- or 
, 7-year-olds answer questions in Spanish 
, and sing songs in Spanish. Their teacher 
speaks no English in class, so when she 
needs some help handing out supplies, 
she asks the youngsters — in Spanish - 
to help her, and they understand and 
obey. 

This year all 435 or so first-graders in 
the Grand Blanc School district are 
studying Spanish for 30 minutes a day. 

district is the first in Genesee County 
^ ach a foreign language to all 6-year- 
^.^ students. Officials are enthusiastic 
about eventual results. 

" Research has shown there are sever- 
al benefits to learning a foreign lan- 
guage, " said Laura Lemke, Grand Blanc's 
rn y r !n language coordinator. "Students' 
ciy L »cores in other areas as well as the 
^HiagC improve, their nrnhlnm. 



skills improve, they think of things in a 
new way." 

The district started the program last 
winter with 100 first-graders at Reid Ele- 
mentary school, who are now starting the 
second-grade program. The Spanish pro- 
gram is taught i nder the immersion ap- 
proach, which means the teacher does 
not speak any English in class. 

Teachers say the 30-minutes a day 
does not take away from other subjects. 
The Spanish teacher follows the normal 
grade-level curriculum, teaching in Span- 
ish about a caterpillar turning to a butter- 
fly if that's in the normal science pro- 
gram, or about adding and subtracting, if 
that's in the math curriculum. 

Second-graders who returned to 
Lance's classroom after a summer off, re- 
membered most of what they learned, 
Lance said. 

When the second-graders filed into 
the Spanish room. Lance asked one, in 
Spanish, to please close the door. The 
student obeyed and received a "gracias." 
Another was asked in Spanish to hand * 
out cards for a game. The student undef *i 



"I like learning a foreign language. It's 
fun," said Brandon Turner, a 7-year-old 
Reid second-grader. 

"It's fun. I like like the games and 
when our table is winning," said Jayson 
Eberle, 7, also a Reid Elementary second- 
grader. 

Lance said keeping the youngsters' at- 
tention is not always easy. 

"It's not like a high school foreign lan- 
guage class," said Lance. "I use a lot of 
hands, a lot of eyes, a lot of overextended 
gestures. ... I make a big deal of the ones 
who have it right." 

Work on the foreign language pro- 
gram started in 1990 when Grand Blanc 
adopted a plan with three goals: increas- 
ing student self-esteem, increasing stan- 
dard test scores and decreasing the drop- 
out rate. One of the 12 steps to complet- 
ing the goals was knowledge of a foreign 
language. Before this year, sixth grade 
was a student's first opportunity to learn 
another language in Grand Blanc. 

Before designing the elementary lan- 
guage program, the district sent home 
questionnaires asking parents what lan- 
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gies and older couples, the City 
Council was told Monday. 

About 15 residents attended 
the council's regular meeting to 
argue against a proposal to offset 
a $28,000 deficit in the city's 
"per-bag M garbage program by 
charging all residents $55 for 50 
garbage bags or tags a year. 

The program is designed to 
encourage residents to recycle by 
charging them $1.10 for every 
bag or tagged container placed 
curbside. Bags not purchased 
through the city are not picked 
up. 

The difference in the proposal 
being considered is that the $55 
charge would be included on all 
residents' water and sewer bill, 



draw into the program about 15 
percent of residents who discard 
their garbage els^ .v:,*-«. But 
those attending Monday's meet- 
ing said it also would hurt some 
now using the system. 

The residents, now charged 
$ 1 . 1 0 per bag or tag, said they use 
less than one bag or tagged con- 
tainer per week and would be 
forced to pay for bags that they 
never could use. 

" For us, 20 bags would suf- 
fice," said Raymond Roe, refer- 
ring to himself and his wife. 
"When you put a mandatory 50 
bags, there are 30 bags we won't 
use. We can't generate any more 
waste than we're generating 
now." 



And if Monday's meeting is 
any indication, it could run into 
stiff opposition from some resi- 
dents opposed to being told how 
many bags they must purchase. 

William Lawshe of Whisper- 
wood Condominiums said he and 
his wife use only one bag every 
other week and spend their win- 
ters south. He likened the manda- 
tory 50 bags to abortion: He said 
many might not want or need 
one, but they should have the 
choice. 

"People should have a right to 
say, Til buy one bag a week or 
five bags a week,' but certainly 
not 50," Lawshe said. 
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ASSAULT 

CONTINUED FROM Cl 

Oakland County Circuit Court 
trial of his father and his father's 
friend, who were charged with 
sexual abuse in a different inci- 
dent. 

During that trial, the boy testi- 
fied that Kramp, his mother's fa- 
ther, also sexually abused him. 

The child, who is now in fos- 



ter care, came to the attention of 
authorities in July 1991 when an 
Oakland County sheriffs deputy 
saw him being forced to drink 
gin and smoke a cigarette and 
heard the father order his son to 
perform oral sex on his friend. 

The father, David Simpson III, 
and his friend, Paul Salvino, 
were found guilty in March of 
sexually abusing the child. 

Simpson was sentenced to 
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guage they would like their chil- 
dren to learn. Spanish was the 
overwhelming choice. Elemen- 
tary foreign language programs 
in districts including Cincinnati 
and Milwaukee were studied, 
and the new program was creat- 
ed. 

Other local elementary 
schools teach some foreign lan- 
guage. Kearsley School District, 
for instance, teaches a foreign 
language in the third grade and 
Flint has a magnet school that of- 
fers elementary language. Lemke 



said younger children pick up a 
foreign language easier than old- 
er students and part of that rea- 
son is biological. A part of the 
brain called the cerebral cortex 
hardens when a child is around 
10 to 12 years old, she said. 
When it hardens, it is harder for 
that child to learn things like pro- 
nouncing certain sounds. 

The district hopes to add an- 
other grade to the Spanish pro- 
gram each year until all first- 
through fifth-graders are learn- 
ing the language. 

"I see a spiral effect taking 
place," said Lance. "Even though 
they are new and weren't ex- - 
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have received in the juvenile 
system. 

"All the medical records show 
that Billy needs therapy. If one of 
our goals is to protect the public, 
then we do that best by increas- 
ing the likelihood that the offend- 
er will receive help." 

Clarkson, who supported a 
stiff term, said Circuit judge Ger- 
ald D. Lostracco's sentence may 
seem more severe than it is. 

"Unless he's a problem in 
prison, he's not going to serve 
the five years," Clarkson said. 
Bryant School Principal Wil- 

O Ana coJH mynw ctoff 



terbaugh has sentenced a 15- 
year-old who pleaded guilty to 
burglary and a 13-year-old who 
pleaded no contest to burglary 
and arson to rehabilitation pro- 
grams for unspecified lengths of 
time. 

A jury acquitted the 15-year- 
old of arson. 

Clatterbaugh said the youths 
receive therapy in juvenile facili- 
ties near Reed City and Saginaw. 
They recently began returning to 
Owosso for a day at a time to 
work with the family, he said. 

Clatterbaugh said reports on 
the 13-year-old suggest he seems 
to be making some progress 
within the program. The judge 
said he has seen no reoorts on 



two 25-to-50-year prison terms 
for two counts of sexually as- 
saulting his son and two 10-to- 
1 5-year terms for two counts of 
physically and mentally abusing 
the child. 

Salvino was sentenced to 20 
to 50 years in prison for aiding 
and abetting in the father's sexu- 
al assault and received two 10-to- 
15-year terms for two similar 
child abuse charges. 



posed to it, at this age they are 
like a sponge. They just pick it 
up." 

Officials say it is too early to 
have test scores to see if the lan- 
guage is having the desired effect 
on raising self-esteem and grades 
in other classes. But many teach- 
ers say Spanish class raises the 
students' enthusiasm for learn- 
ing. 

"I'm glad to see that this dis- 
trict realizes a foreign language 
does help," said Lance. "You 
learn not only about foreign 
language, you learn about your 
own language." 
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Sub Lesson 1-5 



Dear Sub: This is a very fast-moving, fun day. Begin at Brendel Elementary at 8:19 a.m. 

Here's your daily schedule at Brendel: 

9:30 - 10:00 Dot Gregory's Room Room 103 

10:05 - 10:35 Rena Johnson's Room Room 104 

10:40 - 11:10 Barb Law's Room Room 102 

11:15 - 11:45 Pam Beckley's Room Room 105 

From 12:00 - 1:00 you have lunch, travel and conference time at Myers School. 

Here's your afternoon schedule at Myers: 



1:00 - 1:30 Sharon Rice's 1-2 Split Room 112 

1:35 - 2:05 Maureen Chapman's Room Room 116 

2:10 - 2:40 Val Bennett's Room Room 114 

2:45 - 3:15 Pat Ambroses Room Room 119 



3:15 - 3:29 is a conference time. 



Here's how I conduct the half hour period: 



GREETING: I begin each day with a greeting - "Buenos dias" or "Buenas tardes", and wait for 
the students to respond in kind. 

REVIEW: I review some concept we have already covered. For instance colors, numbers, shapes, 
or feelings, boys and girls, what is your name? have been covered so far. I might ask l^e children 
to take turns pointing to something in the room that is a square, that is red, etc. 1 might ask how 
many boys or girls have on purple. 

LOOK THROUGH THE BLACK LOOSELEAF NOTEBOOK ON MY WORK TABLE TO GET 
IDEAS FROM PREVIOUS LESSONS FOR REVIEW. 



PRESENTATION: This is the actual lesson for the day. You may check the black looseleaf 
notebook for a lesson I have already set up or you may use a color page. The lesson I do is about 
10 minutes long. This is if you are introducing something like 3 new shapes. If you go with a 
lesson which is strictly coloring a page, you might not even have a review, just beginning with 
the coloring right away. Attached are several pages which could be used in a color-review 
lesson. The pages for the students are found in the file cabinet at Brendel, and on the bookshelf 
at Myers. 

I make the children follow along with me in a very controlled manner. They cannot go on ahead 
by themselves. Then, if there is time left, we go into other review activities. I try to have at least 
one active activity each day. Bouncing a ball, moving around somehow to TPR* commands, etc. 

*TPR commands are like "Jump." "Stand up." 'Touch your foot." "Run" (in place), etc. 

CLOSING: At the end of the day we sing "Adios Amigos". The children know the song very 
well. It is sung to the tune of "Good Night Ladies". 

"Adios amigos, Adios amigos, Adios amigos, Que les vayan bien!" 




Good Luck, 
j ^ Carol Ashmore 
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BOOKS HELPFUL TO BEGINNING AN 
ELEMENTARY FOREIGN LANGUAGE PROGRAM 



1. Languages in Elementary Schools, Edited by Kurt E. Muller. The American Forum 
45 John Street, Suite 1200, New York, N.Y. 10038. 1989. 

ISBN 0-944675-41-7 

2. Children and Languages: Research, Practice, and Rationale for the Early Grades. 
Compiled by Rosemarie Benya and edited by Kurt E. Muller. The American Forum (see 
address above). 1988. 

ISBN 0-944675-37-9 Clothbound 
ISBN 0-944675-07-7 Paperback 

3. Defining and Developing Proficiency: Guidelines, Implementations and Concepts. 
Edited by Heidi Byrnes and Michael Canale in conjunction with the American 
Council on the Teaching of Foreign Languages. 1987 by National Textbook Company, 
4255 W. Touhy Avenue, Lincolnwood, Illinois 60646. 1975. 

ISBN 0-84442-9385-7 

4. Complete Guide to Exploratory Foreign Language Programs including Descriptions 
of Successful Programs. By Dora F. Kennedy and William E. DeLorenzo. National 
Textbook Company (see address above). 1985. 

ISBN 0-8442-9357-1 

5. Guide to Successful After-School Elementary Foreign Language Programs. By Patti 
Lozano. National Textbook Company (see #3 for address). 1991. 

ISBN 0-8442-9365-2 

6. Practical Handbook to Elementary Foreign Language Programs: Including FLES, 
FLEX, and Immersion Programs. By Gladys C Lipton. 1988. National Textbook 
Company (see address above). 

ISBN 0-8442-9332-6 

7. Languages and Children - Making the Match: Foreign Language Instruction in the 
Elementary School. By Helena Anderson-Curtain and Carol Ann Pesola. 1988. 
Addison-Wesley Publishing Company, Inc. 

ISBN 0-201-12290-1 

8. Elementary Foreign Language Programs FLES - An Administrators Handbook. By 
Gladys C. Lipton. 1992. National Textbook Company (see #3 for address). 

ISBN 0-8442-9366-0 

9. Foreign Language in the Elementary School: A Practical Guide. By Nancy C. Rhodes 
with Audrey R. Schreibstein. 1983. Center for Applied Linguistics, 3520 Prospect 
Street N.W., Washington, D.C. 20007 
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Casseilc lapc of Sesame 
Sireel Songs done in 
Spanish 


Cassette tape of Spanish 
Folk Songs 


Instrumental only version 
of other casseilc 


Simon - says cassette 


Cassette, 16 pg. read 
along coloring book, 
songs, numbers, days of 
week and commons 
expression. 


Complete lessons for 16 
days 


a 

J? o 
/— — ^ 

CO ^ 

f""^ r- 


Banners, Weather, 
Holidays, Symbols, 
Birlhday, Numbers 
pg. 333 


Book about the 4 limes 
of ihe day/week w/ 
illuslralions. 
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Applause 

Learning 
Resource 


Sing, Dance 
Laugh and 
Eat Quiche 


Sing, Dance, 
Laugh and 
Eat Quiche 


Teacher's 
Discovery 


Teacher's 
Discovery 


Tcaclier's 
Discovery 


Teacher's 
Discovery 




CJ 
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Casseilc 


Cassette 


Cassette 


Cassette 


Cassette 


Supplemental 
Guide 


Casseilc 
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,CJ 


I . Sesame Street Spanish Songs 


2. Sing, Dance, Laugh and Eat Tacos 


3. Sing, Dance, Laugh and Eat Tacos 


4. Springboard to Spanish 


5. Teach Me Spanish 


6. Teach Me Spanish 


7. Teach Me More Spanish 

! 


El Calendario 


Los Cuatros partes del Dia 
(4 parts of the day) 


Cassettes 


Calendar 

1 
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225 Cards (9 x 12) Class- 
room, Health, Body Parts, 
Animals, Family, Weather, 
Months, Clothing, House, 
Sports, Food, Occupations 


House, Food, Body Parts, 
Clothing, Dishes, Transpor- 
tation, Nature 


58 pieces; clothing, words, 
weather, symbols, thermom- 
eter 


27- l" cubes - 9 colors, 12 
plastic pattern cards. 10 cut- 
out tcmplattes. I template 
tray, pg. 88. 
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100 1 M cubes. Different col- 
ors, pg. 88. 
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26x36 folding Hanncl board 
- one side Hanncl olher side 
write on-wipc off. 

... 


$138.95 


$55.00 


m 

ZJ\ 
V* 


en 

CT\ 


c\ 
r-* 


$22.95 


$4.98 


V. 
C> ' 
oc 






3203 


2421 


IN 285 


9 


JA-101 




oc 

\0 
ro 
oc 


CM 






Carlex 


Gcsslcr 


Barclay's 


o 


CP 


CP 








HI 


Flashcards 


Transparencies 


Flannel Set 


Manipulatives 


Manipulalivcs 


Manipulalives 


Manipulatives 


Manipulatives 


Manipulatives 


Visual 


1 . Language Lxaming Cards 
(Set of 3) 

(National Set A,B,C) 


2. Spanish Transparencies 
Set #40 


3. We Dress for the Weather 


1. Color Pattern Board 


2. Color/Shape Bingo 


3. Cubical Need 2 boxes 
Counting Blocks 


4. Leycndo Colorcs y Numeros 


5. Set of patterns and Cubical 
Counling Blocks 


1 . Around the House Loto 


2. Flannel Boards 


Clothes 






Color 
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Vinyl mal-traffic safely, sign! , 
diree. stores, service station, sehoo , 
beach pg. 24. 


Bulletin board set of differerl 
modes of transportation. 


Give truck, police, taxi, ambt- 
lancc, school bus. pg. 24. 
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225 Cards (9 x 12) Class- 
room, Health, Body Parts, 
Animals, Family, Weather, 
Months, Clothing, House, 
Sports, hood, Occupations 


House, Food, Body Parts, 
Clothing, Dishes, Transpor- 
tation, Nature 


58 pieces; clothing, words, 
weather, symbols, ther- 
mometer 


27- 1" cubes - 9 colors, 12 
plastic pattern cards. 10 cut- 
out Icinplattcs. 1 template 
iray, pg. XX. 


X odors 

4 shapes, pg. 1 13. 


100 P cubes. Different col- 
ors, pg. 88. 


CO 

=b 

C 


DC 
DC 

zh 
c- 


1 Judy Clock 

2 '8 


to 

CT\ 
DC 
rO 


iO 

v> 
4/y 


to 

CN 


lO 




in 

CN 

<N 


DO 

a 


<o. 

DC 

m 


to 


3203 


2421 


IN 2X5 


5c 

vC 


JA-101 


/■> 


IS-8368 


ID-2 


CM 

< 


Carlex 


Gessler 


Barclay's 


CP 


CP 


CP 


EC 


CP 


CP 


Flashcards 


Transparencies 


Flannel Set 


Manipulatives 


Manipulatives 


Manipulatives 


Manipulatives 


Manipulatives 


Manipulatives/ 

Vis. 


1 . Language Learning Cards 
(Set of 3) 

(National Set A,B,C) . 


2. Spanish Transparencies 
Set #40 


3. We Dress for the Weather 


1. Color Pattern Board 


2. Color/Shape Bingo 


3. Cubical Need 2 boxes 
Counting Blocks 


4. Leyendo Colocesy Numeros 


5. Set of patterns and Cubical 
Counting Blocks 


1. Judy Clock 
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INTEGRATING SPANISH CHILDREN'S BOOKS 
IN ELEMENTARY SPANISH PROGRAMS 



MFLA Conference 
"Exploring Our Future: 
Discovering New Worlds Through Foreign Language" 
October 22, 1992 



Jennie Frazier 
East Grand Rapids Public Schools 
2018 Wealthy St. SE 
Grand Rapids, Michigan 49506 
(616)459-7271 



I. Rationale for using children's books 

A. Whole language 

B. Expansion of vocabulary 

C. Comprehensible input 

D. Integration with other core curriculum 

E. Student interest 

n. Evaluation criteria for Spanish books 

A. Text/Picture = Comprehensible Input 

B. Usefulness of language 
C Cultural Sensitivity 

D. Original Spanish text/translation 

E. Appropriateness of topics 

m. Presentation of books and follow-up activities 
IV. Questions and individual review of materials 
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RESOURCES 



Book Companies 



1. Addison-Wesley Publishing Company 
2725 Sand Hill Road 

Menlo Park, California 94025 
1-800^47-2226 

2. Barron's Educational Services 
250 Wireless Boulevard 
Hauppauge, New York 11788 
1-800-645-3476 

3. Children's Fress 

5440 North Cumberland Avenue 
Chicago, Illinois 60656 
1-800-621-1115 

4. Modern Curriculum Press 
13900 Prospect Road 
Cleveland, Ohio 44136 
1-800-321-3106 

5. Scholastic 
P.O. Box 7502 
Jefferson City, MO 65102 
1-800-325-6149 

6. Wright Group 

19201 120th Avenue NE 
BothelLWA 98011-9512 
1-800-523-2371 



General Resources 



International Book Centre 
2391 Auburn Road 
Utica, Michigan 48317 
(313) 254-7230 



Dos Manos 

Handicrafts of Latin America 

210 W. Sixth Street 

Royal Oak, Michigan 48067 

(313)542-5856 



AIMS Education Foundation 
(209)255-4094 
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Spanish Children's Books 

The following books are organized according to traditional units of instruction. The re- 
views are listed as: book title - publisher (which is listed as a number corresponding to the 
numbers on page two of this handout). 

Greetings and Personal Identity 

* Buenas Noches, Gatito - 3 

* Igual Que Yo - 3 

* Quien es Quien? - 3 

* Como Estas? - Class-made (Send home class books.) (Send first to positive parent.) "Kids 
Picks" 

Software (can change alphabet to Spanish;. 

* Yo Soy - 3 

* El Paseo de Nikki - 4 

Colors 

* El Libro de Colores de Azulin - 3 (Make book, yellow and blue make green, page by 
page.) 

* Insectos - 3 (Follow up make insects/wax paper wings/pipe cleaner antennas/fly swat 
ter game.) 

* Demasiados Globos - 3 

* Mis Primeros Colores - 2 

* Mi Casa - 5 

* Mi Casa - 3 

* El Pastel de Cumpleanos - 6 

* De Colores - Teaching Resource Center 1-800-833-3389 
Numbers 

* Cuantos Monstruos? - 3 

* Tortiilitas Para Mamo - Holt, 115 W. 18th St., NY, NY 10011 

1-800-628-9658 

* Monstruos -3 

* Partimos - 1 

* Mis Primeros Numeros - 2 

* Cuenta Con Gato Galano - 3 

* Sabes Donde esta Tu Monstruo esta noche? - 3 

Shapes 

* Mis Primeras Formas - 2 

* Mira las Formas con Gato Galano - 3 

* Mi Primer Libro de Palabras - 5 
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School 



* Azulin Va a la Escuela - 3 

* LaEscuela - ISBN 968-24-1773-2 

* El Autobus Escolar - 5 

* El Alfabeta - National Textbook Company 

1-800-323-4900 

Days of the Week 

* La Oruga Muy Hambrienta - 5 

* Hopscotch Around the World - Morrow Jr. Books, 1350 Ave. of the Americas, NY, NY 

10019 - ISBN 0-688-08420-6 

Farm 

* La Gallinita Roja - 3 

* Los Gatos Me Gustan Mas - 3 

* Quien Dice? - 3 

* Los Tres Chivitos - 3 

* Tortillitas Para Mama 

* Pollita Chiquita - 5 

* El Carrusel - 4 

* Mi Hogar - 6 

* Los Insectos Son Animales - 4 
Zqq 

* Que es un Huggles? - 6 

* Quien Viene? - 3 

* Gorilita - 5 

* Demasiados Globos - 4 

* Donde Esta Spot? - ISBN 0-399-21018-0 

B gfl r g 

* Los Tres Osos - 3 

* Ricitos de Oro y los Tres Osos - 1 

* Osito - 3 

Zeis 

* Donde Esta Spot? - ISBN 0-399-21018-0 

* Los Gatos Me Gustan Mas - 3 



Hqu§<? 



* Nuestra Calle - 6 

* Donde Esta Spot? - ISBN 0-399-210018 

* MiCasa-3 

* Mi Casa- ISBN 0-316-23637-3 
Food 

* Osito - 3 

* La Oruga Muy Hambrienta - 5 

* La Hora de la Comida - ISBN 0-525-44855-1 

* Tortillas Para Mama 

* Arroz Con Leche - 5 

* Sopa Fuchi - 6 

Body Parts 

* Miramel- ISBN 0-525-44853-5 

* IgualQueYo-3 

* Tortillitas Para Mama 

Family 

* Yo Amo a Mi Familia - 6 

* Tortillitas Para Mama 

Clothing 

* El Oso Mas Elegante - 3 

* Un Dia Caiuroso - 5 

Birthday 

* El Pastel de Cumpleanos - 6 

* Que Sorpresa! - 3 

* Gorilita - 5 

Sports 

* Ramon el Lanzador - 3 

* El Futbol es Nuestro Juego - 3 

* El Beisbol es Nuestro Juego - 3 



Navidad 



* La Pinata - 6 

* Las Navidades - 5 

* Nine Days to Christmas - ISBN 0-670-51350-4 
Opposites/ Adjectives 

* l£l Pequeno Monstruo - 3 

* A Pedro Perez Le Gustan Los Camiones - 3 

* Barcox, Barcos, Barcos - 3 

* Los Contarios - ISBN 968-419-87-5 

* Arriba y Abajo - 3 
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Materials for Distribution 



♦ Brochure describing the local FLES* program, including rationale 

and goals of the program p. 159 

♦ FLES* curriculum (and scope and sequence) - See Scope and 

Sequence section p. 28 

♦ Directory of Administrators/ Addresses /Phone Numbers/Map p. 171 

♦ Letter to parents explaining program/ goals p. 105 

♦ Benefits (see Rationale /Benefits section) p. 2 
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Grand Blanc Schools 
Directory 



1) Reid Elementary 

(313) 695-5103 

Spanish 

2103 Reid Road 

Grand Blanc, Michigan 48439 

Keith Baldwin, Principal 



2) McGrath Elementary 

(313)694-4161 
Spanish 

5288 Todd Street 

Grand Blanc, Michigan 48*39 

Sally Dittman, Principal 



3) Myers Elementary 

(313)694-4126 
Spanish 

6985 Sun Valley 

Grand Blanc, Michigan 48439 

Barb Vert, Principal 



4) Indian Hill Elementary 

(313) 695-2770 
Spanish 

11240 Woodbridge 

Grand Blanc, Michigan 48439 

Tim Stein, Principal 



5) Brendel Elementary 

(313)695-2560 
Spanish 

223 Bush Street 

Grand Blanc, Michigan 48439 

Peggy Cyphert, Principal 



6) Grand Blanc Middle School 

(313) 694-8211 Ext 160 
French-German-Spanish 
1 Jewett Trail 

Grand Blanc, Michigan 48439 
Norm Abdella, Principal 
Bob Nordin, Asst. Principal 
Mary Allen, Asst. Principal 



7) Perry Center/Community 
Education Offices 

(313)694-0480 

11920 S. Saginaw Road 

Grand Blanc, Michigan 48439 

Kay Reed, Director 

Tim Puckett, Assistant Director 



8) Grand Blanc High School 

(313) 694-8211 Ext. 167 

French-German-Spanish 

12500 Holly Road 

Grand Blanc, Michigan 48439 

Mike Newton, Principal 

Lonnie Lowery, Assistant Principal 

John Riek, Assistant Principal 

9) Grand Blanc Community 
Schools Administrative Offices 

(313)694-8211 

11920 South Saginaw Road 

Grand Blanc, Michigan 48439 

10) K-12 Foreign Language Coordinator 

Laura Lemke 

c/o Grand Blanc Middle School 
1 Jewett Trail 

Grand Blanc, Michigan 48439 
(313) 694-8211, Extension 160 
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GRAND BLANC COMMUNITY SCHOOLS 



DIRECTIONS 



FROM DETROIT : 

DRIVE NORTH ON 1-75 TO EXIT 106 (SAGINAW ROAD) EXIT TO THE RIGHT, AND PROCEED NORTH FOR 
APPROXIMATELY 4-5 MILES, UNTIL THE SECOND TRAFFIC SIGNAL, (HOLLY ROAD), (A&P AND K-M ART 
ON THE LEFT). TURN LEFTON HOLLY ROAD TO NEXT LIGHT, (JEWETT TRAIL), TURN RIGHT AND FOLLOW 
JEWETT TRAIL AROUND UNTIL YOU REACH THE MIDDLE SCHOOL (SECOND COMPLEX ON THE RIGHT). 
PARKING IS AVAILABLE INTHE NORTH LOT, NORTH OFTHE BUILDING. 

FROM LANSING : 

DRIVE EAST ON 1-69 TO 1-75 SOUTH, CONTINUE SOUTH (ON 1-75) UNTIL YOU REACH EXIT 108 (HOLLY 
ROAD). EXLTTOTHE RIGHT. TURN LEFTON HOLLY ROAD AND DRIVE UNTIL THE FTRSTTRAFF'IC SIGNAL, 
(K-MART AND A&P ON THE RIGHT). TURN LEFT AT LIGHT (JEWETT TRAIL), FOLLOW JEWETT TRAIL 
AROUND UNTIL YOU REACH THE MIDDLE SCHOOL (SECOND COMPLEX ON THE RIGHT). PARKING IS 
AVAILABLE IN THE NORTH LOT, NORTH OF THE BUILDING 

FROM ANN ARBOR : 

DRIVE NORTH ON US-23 TO HILL ROAD, EXIT TOTHE RIGHT AND PROCEED E ASTON HILL. AT 1-475 EXIT 
RIGHT AND PROCEED SOUTH ON M75 SOUTH TO EXIT 108 (HOLLY ROAD), EXIT TO THE RIGHT. TURN 
LEFTON HOLLYROAD AND DRIVE UNTTLTHE FERSTTRAFHC SIGNAL, (K-MART AND A&P ON THE RIGHT). 
TURN LEFT ATUGHT (JEWETTTRAIL), FOLLOW JEWETTTRAIL AROUND UNTIL YOU REACHTHE MIDDLE 
SCHOOL (SECOND COMPLEX ON THE RIGHT). PARKING IS AVAILABLE INTHE NORTH LOT, NORTH OF 
THE BUILDING. 

FROM SAGINAW : 

DRIVE SOUTH ON 1-75 TO EXIT 108 (HOLLY ROAD), EXIT TO THE RIGHT. TURN LEFTON HOLLY ROAD AND 
DRIVE UNTIL THE FIRST TRAFFIC SIGNAL, (K-MART AND A&P ON THE RIGHT). TURN LEFT AT LIGHT 
(JEWETTTRAIL), FOLLOW JEWETTTRAIL AROUND UNTIL YOU RE ACH THE MIDDLE SCHOOL (SECOND 
COMPLEX ON THE RIGHT). PARKING IS AVAILABLE INTHE NORTH LOT, NORTH OF THE BUILDING. 

FROM PORT HURON : 

DRIVE WESTONI-69TOW75. EXTTTOTHE RIGHT AND PROCEED SOUTHON 1-475, MERGE WITH 1-75 SOUTH 
TO EXIT 108 (HOLLY ROAD), EXIT TO THE RIGHT. TURN LEFT ON HOLLY ROAD AND DRIVE UNTIL THE 
FIRS' 7 ' TRAFFIC SIGNAL, (K-MART AND A&P ON THE RIGHT), TURN LEFT AT LIGHT (JEWETT TRAIL). 
FOLLOW JEWETT TRAIL AROUND UNTIL YOU REACHTHE MIDDLE SCHOOL (SECOND COMPLEX ON THE 
RIGHT). PARKING IS AVAILABLE IN THE NORTH LOT, NORTH OF THE BUILDING. 
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Suggestion Form 

To: Laura Lemke, Foreign Language Coordinator 

From: 

Date: 

Re: 

Suggestion: 



Suggestion Form 

To: Laura Lemke, Foreign Language Coordinator 

From: 

Date: '. 

Re: 

Suggestion* - 
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